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“siuvy” Grarufetioviur i vguf” sod mavharudhlafyaiungeisossnlfidrlaa ey

ugeAfilveay “guuuy” 06w 530 “guuuunisussd” faznaratolumswsslusay Inevngufidunis

Tanguaghusdussuvyoouwifn (concepts) uazwannis (principles) iiaTudaulpvBoivusziy u aodo

vaUIgYey AINGIUSy TuEmeiull wrsaueviiudunsauuaRnidaeuls  (Koontz & others, 1988)

nguiiunsauuwann (conceptual framework) RavaviuInnyaornIuFuasduuumonIsufuRom

wumnsusnsusmnuiazgmilulginu
masiarnesAMsuaiursastihialiussqihny
puAMIULUgIUWIsANLLTUaSa (Griffin, 1993) noud
\Dutiernuiiaduisusingnisniuisethsethifuszuy
Tnevnguiiueafdnsnzathoielufodnunedudou
wazpafanwuzdudvasdnnudviadudolsugn
(Lunenburg & Ornstein, 2000) 916%4] Li‘]m; AYDILUIAR
fifinn “uusiu fennaaidouiu wazlinmailuly
Tnemnldls Tnuawiznsadusdnsaengiingsuluy
aeAmamumsAnuldegiaduszuy uazdonii
nouionaduiiuues uwAguislsimneaiu “wius
?Ja\jLLmﬁmezquwﬁﬁmﬁmﬁulﬁ (Hoy & Miskel,
2001)

ouioasuuneanls 3 sziu mundnnng
ArsdnEuuawmeed [Bun 1) naudseiu o il now
I asBodunguin wsel wluazasin su
Tspthedmau nauimani g lFnainnszuiums
MM we 2) nouiszsiunate [Hun nguinie
YA B WU VOuinioiAaegen Bd A5A0 69
“0RInEn Isnen Semnuimern adUseyns
mMaAne R BS IAINTINAT B wasUWNEA B9
Jusiu noufwailinnunieadetutunguing

e »3 zournszuIumMane auldl 1snsonsevh
TsTnenssuasdmiauvindunguinivine 1Al nd
3) noudsesium [Hun NOBTMINLBEA 7S U NeE]
Usgdm »d noufussn nguim w voeiniw
nuiauns wsgnguimaiill tunsonan ould

thuiiniau otslsimy nquimaifdudumauiiey
suninagdinief_awlldimguiiuliiduase ( on
NI, 2530)

NOEHRAINY IFYVaIEUSENT WU N
thedihnainula  nouftsliussnwaudnisls
Faauiu nquidielinsewinds mwuindeuuny
auAn1s nouiuuvasuavaruAnlng (Stoner &
Freeman, 1992) nqudjeismvunnssuyasusingnisnd
AflAny “WiusunguithsduunuenuezUsingnsal
nowithe 50"yl nguihslumsihususingmsnl
nowitsliiuiruddueouns3de (Lunenburg &
Ornstein, 2000) ngud 1snsnhly n1sujudls
Tneumsvagrodond Wis Ao vouidis 319nsau
ANuARUNISOWITUUAR nouddielianu
ANUARIUNITIRTIZE MIwMSUSURIY uazngul]
hethihniesinwla (Hoy & Miskel, 2001)
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Tumsihe wengul vnondeenar usluguvey
“uanwal (symbols) unutioAIIN (statements) W31
M wegUvestioruenadsveduisinen vio
anafiny dududiousnuinmsidnts e shvoud
Foweew $1930uuuLiiondurenIn “NWusuBY
avAUsznauvdaUTIngMsalise 4 Tunguiiu Tavweil
“sUpuy” FuduiBms wanguiiisdesianisdnla
suuuuRsllesmguiloensy wisUuuuseus fiou
Aukkuio weunf vivusaeesieg b aslidnla
wasaeletu mAmnilunmnsenauilFundeguuuy
fiog 2 A Ao “model” uay “paradigm” FAWIIG DY
miuansheiulunmshluldegtine e “model” agld
Funnuivde ~oit lFAntuwidunsousn widwnnlsfing
181 model [Wuszansildiu anunisnidunio ~udu
Fun “paradigm” pehalsfimu Tutlaatiuindysinis Tny

@

MWl “paradigm” TumrumsnsuaunsyuIuied

v
LYK

sotiudo Ul guuuuluwinudengeiiin model
ApgUssanupvAuARTiyARa Suduludnsuzuag
wHU uHA vi3aviudangsnee WoaBuiuAm WS
ypvaAUsEnUEBUTINgMalsneg lunguithudie
WiAnrudnauazdedonmahauila

fawmsenaTy nesAneIwziieht e
“sUuuunsUsedin” (Junsouwnfaviloian1sivy
Tufiil Soazajufnuitesies “noufmsussdiv Taw
zEUINMYIANUNTEIAIY ATy BeUsEms
Ap Useiliwilu (why) uaztazidfiuaeels (how) (A58
NYAUI", 2550)

Tunsdivoy “mavszfivihly” Tuudnlu
msnaurmauil souwnAn Ae Usadiuionsinula
(decision-oriented evaluation) fuUse\fiufnn156R U
AOWFT (value-oriented evaluation) By pouwIAni
fflgnwpenmauseilu unumvastdnusyilu uazd
Summsaulunissn " uRnAwansei wlunstdivey
“msuszdivegls” T funAnlunsnaumonui

suwARuiuRD UseliulneBnisi8uszuu (system
approach) uazUaviiulneEnI81895998%7R (naturalistic

v
SR

approach) &9 pyuwIARNATIENIT N1suBIRMAT
wIsolle mssuTndeya wavnmiTiipTIzidoyad
oLl aitloeld

® Ui3auui2 nsnoAu - SUAW 2550 )

wSuuAnnsUsziuisnaumaINT
“Usgidwily” 1 Tunadl “meUszidiuiionsinuls”
fiodunszumnansia suAMy BARRBYIEIIY ol
Antufu“uiinsasdu  @elild 15 wne wdy
fuFmeavdagfishualunssn "ulalunssin "unoen
900~ supunIo R0l [F5unsuseiuiug 1
vnnquifiinnudeluwwiAnd wu Tyler, Provus,
Stufflebeam & others usiu Insunumupsinusz i
# ARy An NMSPEU UBYANABYNIS 15 UWNAYDY
fusmansegfisniunalumada-ula  doluidevdl
Stufflebeam & others Wy Stake ALY DARADY
fiudr WnuUssdiuldmsdnlud uswlunszuiunis
i " Wlarseduimasagiisnnalumasn "uls el
Cepuduna mstiunumdudisnil we 19 wwA
TnmsUszdinwiniy Jdesliduimsvdaiiisnalu
s uladuiSuAnseulunisim unnelnyefy
19 uweERgusediuie uoldu lunsd “meuseidiv

dWamsin w1 Todunsyuiumsiiinusydiu
R ~UAMATYDY  supswIaRnI5nifiy oUs vy
fhinmguiitiaudeluwnAnt wu Scriven, Worthen
& Sanders, Apple, Cooley & Lohns, Guba & Lincoln
dusiu Tneinuszfiuazfiunumi WoyRedugdin
AnsFnaNHaNsUsuiusy nninusyisiule Tals
vwhiitifgedoimihilumsussdili wysal uag
M36a " uAMAL maAzYes Scriven Wiud ag
Fousn unnARwiRdeiovun MupmresHaiiag
wisluaed i lamanols viomeuanuagmeay wsu
fusmavsagiisnalumasnwla inguinisuszdu
ffrnudeuuni Woh liilmauaifiveneiiazi@elsi
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miuuwIAansUszliuianaumoInd “Ueziiiu
agls” Tunstivszdiulaedn “G8@esyuu” Juns
Uszifiumumuidslulssgusiefioy (objectivism) 7
\@o1138Beszuuiluisivane 1 msunsusyifiu
wszfunsUssduiingnoununssefiuesgis
siumsaehedman Sanu waslusvuy T yunsld
wi3puilaf liunsglumaniusindaya Inseumy
aumsnluaziulsunsndoufions suansznuse
nadseifiy nmslensidayauaziing JUnamy
innrirsguimuue s Tunsdinisuszifiu
Tredn “3818es55umd” [umsusvidiumunude
TuuSunemibiiun (subjectivism) M3 1351895590017
Duasmne w msunsussdin msefidnenens
sudueundamgy U yumsiiusiusutayaly
nwssaNed Taewiunis “oinauuulifilase 419
Tpzidayalnsaduvanns@euleomanans “onm
wazgmMiRsAdasiuasihly 'ms “anauayineisi
Tuthudng sioly auldidie quifITuRNAYRY suBY
WEBWAN190i sun1sUsziiu. Inesaoonfuninwg
ANU@YIY wavUse umsnluaoinUszfudung
nndifveeingusr vAMIUIHIN (Useiliy
vhlw) unefifuogisnmauseidiiu Uszdfiuethals) fonan
Aty ngyaun” (2550) LavmuszinnisUszliuean
15 4 ngude
1. ngumsuszdiuiionisin ulalneds
@95EUU (system decision-oriented evaluation - SD
model) WiunsliAEBuszuuiianmsi ua 15 WA
Mduvsrlvvdnoniain " unuAvasfuimansodd
Frunanmsin ula fsUuuuvdsuuimuenisuszdud
Faoglumsussifiunguil Ao
1.1) NM93RTILNTLUU (system analysis)
iAu@slunay “wiussznitvtiadetioud
NILUIUNT WALHANAR (input-process-output) U
msAnuBennany e U89 Twnserielady
dowdhiunawdn wiswie JUnafilsussguihmny
waplivEawimsiuisuieuUse " nenmiulpsensou
Tuwsuananfimannulnglfinamims wuFomswens
tiouil m
12) mMsIAgdrlday (cost-related
analysis) fiwmnalla?l Aty Ao MsATIzAIUSBUTBY

AlEaNeTUUSY " MBNaT [HSU (cost-effectiveness analysis)
MRS sudisumideiunaUss luminauunu
L5UlugUuDUEEY (cost-benefit analysis) N193ATIZ
WasuWisum Eeiunaussleduasnsld ey (cost-
utility analysis) wazM3IATIIMARLIUAT DYDY
mordansieg Aidululsiuae@uiifioy (cost-feasibility
analysis)

1.3) WMATAMTNUNIULASUTL LN
(program evaluation and review techniques: PERT) u
WATIANIS $10WHUAINTITA IR UAINTURBULRE
nafE luueeL dWavn “uwneing i waznslinnu
FnyuL “wmeing e [ wauwaudulumudhvang
LRENTBUNATIAYUR

14) 3320099 8 Wiwuu wazlsyl (Rossi,
Freeman, and Wright's approach: RFEWA) «0wi8n15
Uszlufuiumsnounu mafmunismesiifusnnegu
wardRau Wislnanisusediudanufissnsouasdl
ATy wiunmadhisuszennadhueny msduly
AuLEUASE AuiusE B wwarUsy " nEnalu
MU LEu

15) 351Bunmany  (experimental
approach) BuiALUzaBY Cronbach 11T 1963 T 1980
warl 1982 7L walhhwdnmsTnuaznavnaeeaniy
Wuwwanmenisusediv [Wuuuwaunisvnsoovse
Momaany  UNEGUATIN WTUSBY 1w

aoadc o

16) anEnInnUay 9A  (Buwgingaw)
\{Jundn (goal-based (behavioral objective) approach)
muiFLzyDe Tyler (1T 1950 7ignTngusy it
Whmnevenissyiduuazdunasnsiinente Tng
wwrTngUse oRBewgingsy eiinuszifuaz
AT BaRdBuTEnineTngUsy YARUNRANS
Aty Sudunsin uss Sawaomseiiulasens

17) 98m573 pumIuld aARADY
(discrepancy approach) mssiFUgaBY Provus Tt 1971
\Dunsmeaa surnuld aaRdauszrine wiimando
fueiiintuase et lvifiutivaniruandasyesnis
sufiulasenis Aol manysswinemeuazimany
Useny

18) IBvavAudmafnuiianisusziiiv

(center for the study of evaluation approach: CSE)
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maviAuzrae Alkin (Wl 1969 wzdl 1975 Awiuns
UazlfiunuABINISYDISEUY (system assessment) N9
Uszifiums119unulasuns (program planning) N3
Uszt8UN19maNIURMINLEY  (implementation
evaluation) n15USLHUAIINAIINT (progress
evaluation) NSUSLITUNENE (outcome evaluation)
19) 38Uszifiuviun  Jadudauidn
NILUIUNTT WZHAAWS (context-input-process-product)
MINVFLEBY Stufflebeam wnzAng TWT 1971 Balsii
wAnBysruunElunisin~uls 4 Useum Ae s
#n “ulaion199710usu (planning decisions) gy
msendmsnenioangonalasums 2) Msfn "
Tafiarhyunlage %70 (structuring decisions) tHefiu

Usznnvosmsdsziiiuy

MSMYUAENSIBNIDUNWITUUTENITA AU 3) N3
fin " ulaian s UGUR (implementing  decisions)
Weafumadsugnsisusemasuiuemivine o
4) M~ ulaionsmunIu (recycling decisions) LAe
fun1swdsuulasisnunsevereusoyuniaian
Trsons wasfivszinmnisussdu 4 Yszsom wu
WeInuAe 1) MsUazliuudun  (context evaluation)
2) Mmeusziiutadetaudn (input evaluation) 3) N5
UsgiflunseuIun1s (process evaluation) 4) n19
UsiIUNRaWE (product evaluation) Buma1y “uwus
serieUssLnyeaensUsziliuuaznain " wlasung
aviBasamsin ulaudazszinn fou mslunmwi 1

dsznpnveanizandaula

P a o o A
R ERI R IR TER L] (context evaluation) > e dulamanisnaney (planning decisions)
| .y
- o . . m— _ 4 . . .
mydsgiiniledeilowdn Ginput evaluation) midadulaftodmualassade (structuring decisions)

v

mytlszdiunsgiums (process evaluation)

L) A o ooea - . .
ﬂﬁﬁ@ﬁlﬁﬂz"i‘lﬂuﬂﬂﬁg‘u@l (implementing decisions}

A 4 —

v

msrzidunadng (product evaluation)

msdadulaienuniu (recycling decisions)

MR 1 AN “WRUS T IUsEnmYaunsUsELiuLREN9AR WA muTiFLsYBY Stufflebeam WALANY

2) ngunsuszfiuienisinulalayis
@95994YIM (naturalistic decision-oriented evaluation
-ND model) iunsl#i5iBssssumfiiamsit ue
foya 19 uwmAnduuszlenisanisin unnAuay
fusmasadisnnamassinTula IsUuuuEauwime
nMsuszfiufidneylumsusyifiungui fe

21) 358nEH "l "y (stakeholder-
based approach) HMSMBU UBIANUABDINITNIIUKE
matsyfiuwasngud wWauargifetioeiuswomde

wnnsalitlisunsussdiu Inengud wlaBeidedes

°
. : :
® (Uh3auun2 nsniAU - SUdTAU 2550 )
o

°

azgnihund uswlunsmvungnysusneasonis
Uszifiu inowinsusedu 1rdosiie mMswlans uay
maldayatiounau

22) 38U3U1949MN19  (transactional
approach) musiAUzuDY Rippey Wl 1973 wiunsle
mMauansinmadawd ltaynanuwsnnuenvdadmudhy
Fudlpeanmasmiiulasons uavdsy wsepssme
winmaudmsanudaude  dnsuszguiiasunsu
tywweongunausslvwiiifvitiosiomun ¥
3psfiafnmumsuwasuwlasues anunsalifeniu



masuitian ArumavTsuaongusinge maUsuw ey
Tasenslfnny w (Judu

23) 38Uszu18Ulmy  (democratic
approach) MYiAUzaDY McDonald Tl 1974 A
Ay RyTudiwsdslumianmssiduenidie
T8 uswlunszuiumsussdu dnussdwimiha
AnsiplasamiaUse TWUIEIOUMEWE §UIS
fsumlasums wazfflFSunaainlasunisviauszysu
MU maenawhuinAnyideysvaslasens © up
wazuanuRsudioyassiongunauszlemisieg n1s
Fn uRuATuazdaL upuuziusyiunisifladuuns
fiivdavusaziiy

24) 38 %$19Aun52319 (illuminative
approach) muViFLzYDY Parlett & Hamilton i 1976
wiumslmatians “oinauuuUs1edn (open-ended
observation) Lﬁ'mﬁ’uam&’ﬂwmz "1AtyuaelATINIg
fomnaulaodiu  awwndon UR “wilssenioaud
Usznauiliavdwarialasunis eussey wanuiny
WRzIRmTIBAEITUNRARAL BYBY MWLIAR DY
UInNT31 MSWUALBULURY WaskadwsT 1Aty naanay
sk wmsnnsall

25) guuuuney wavfldnanisdaziiiu
(responsive model) MINVFUzYDY Stake TWT 1967 T
1975 uayl 1978 WumsUssluiiney uooruspens
15 uwmrvevd wlaldwanisuszdu Tnewerew
ipuRNATYBIM I IwUNTFLzYau Ay tay
wanwdeagunt e By Stake (5L uplldiznie
Anwianiznsdl (case study) [neman193duidiunis
UT9818AN “uilSyBuBsAUsEnaumuim A Touay
fifntuase uawin “uRnAlauWIsusUiUINnTgIY
Twiruzyasdiieatipodasieg  unssn " uRmA
avielidunihvevfuimsndefiisunalunis
fim"ula

26) 38 419 99F (creative approach) p1u
WrLzueY Patton WU 1981 MU suwnAmifeaiunis
5757 » (one best way) whfiudnsuszfiuia
Fovduiu aunsnl (situation) wikaiiinlulgusslomm
18 (utilization-focused) ua zﬁﬁ%’ﬂ’lﬁﬁﬁmmju (methodo-

logically flexible)

27) 35 uiunt1shualulduselonyd
(utilization-focused approach: UFA) muyiAugBy
Patton Tl 1978 ua=l1986 MR AeyfuyAdnnw
woudnUszifiudtazhly ‘wa iFavoonisusaidu

inUszifiuazfos $uAnw wiustudiisonslétoys

U

Tnemss WA “wiug s Wassirrudoonts
Hoya n1esn Wlaifesmaih warlaudoyaiifosns
meriulunsUszifiusiouszyiimenslinanisussidiu
fvunUspiumMsUszduidnauEenidnsfiusiusi
foya nviATIvidoys uazinowiniaie uildud
vonsuravfinanistazdiu | wanan1sUszdulag
Tgldwanisuszdiudug Uuazin uanen
3. ngun1sUsydiuiian1sin unnAlny

J51B952UY (system value-oriented evaluation - SV
model) WIFIEBesruuialnUSSwinein Y
YD " sagABmnN o [F5umaUssiiu fisUuuy
v3auuvnumsUsediuiidneyiumsussiiunguil Ao

31) 35ld8nTngusr A (goal-free
approach) mwviAUEYBY Scriven Wl 1973 fiweneny
anAE L BruaenIssndin Miumsuszfiuwad
\inZuasy (actual effects) vEpHaTiovdnaavlATInTS
viomemTsuazlalFmmmio sevnuuanuazmoay

3.2) 35AW N (judicial approach) M1y
ViAzuny Owens W 1973 uaz Wolf 11l 1975 uasd
1979 v waIsmsiwins ARl duisnsussadoud
Aenifun19sin “uRnAee " vawIswmnNS0i 55U
N15U5E HUAIENITUR T UN U UNTBNR N IUY B O
TnUszdiu pudhedfifinudiuiviiunsueslasunis
Aunnsori Sdumaunsussiliu Ao MafvuayUszLy
Joymielfidunsaurasns™u . AndanuUszihu
wazSegansuau Ay Walen Tz
winzhet wedaya vangiuuaynansUssEiu Iy
wenuuaz Wetipliude Anzgnyy JUNR SR uAmeN
uaLdIRyndaL uauuy

3.3) 3801991978718 (accreditation
(professional review) approach) wiumslfignsunngd
Tu wvindwiun Weussyurimuanginmiinassu
msufUAnazlfifunumolunssin “uamnmusswa
MSUATR waoueinInig masusasingguy M
IR Jus
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4. ngunsUsziuiamain uamA iy
A84B9559UYIA (naturalistic value-oriented evaluation
- NV model) wil#358s3suumialinusyiv
N9 " uRnATYDY vw BB BmRMInif lEun1s
Uszifiu fgduuuvdauimenisusedfiuiidnaglunis
Uszifiunguil Ao

4.1) 353Ny (criticism approach) 6113

WiAuzuey Eisner Wl 1975 uazdl 1979 filszynaly
WlwimdupoAauyIwing (art criticism) fun1sUseIl
TnelfunAnimsinngdunsldinsagalunis
UF9ENeAnNYBS ~oiiAnE (descriptive) Anamay
wpo WAANY (interpretive) DN luBouaydny mu
mMssudvoninUssfin uazn9in " uRMAYDY iy
(evaluative) Bun1auszsiuluuuinivil Usznause
AaUzepun1sduisulsedin Bofinainmsiinduuay
Usz umsnl fuAsdzuaumsilnneAmATWYBYNS
drenaanud " nAinaunIoH NIRRT WA
giipunnAyDy ~oduoenun  3EmsUssifiuuuai

v
= = '

FeusgiurmuBeng Ysy umsel uazmsinin

v =

Waliini93usd luas

LY}

iz wwosinusviiiu
wnsn wisuRmruas ~oiueannld
42) 35U 7BwWa (effective approach)
MuTiAUzYBY Guba & Lincoln Wl 1981 wiunsiiy
Tom nshwamsuszullguselond dunsw o
W wpauUuuuney weudldnanisusvifiuuayis
519 59A (creative approach) ﬁﬁmiﬁmﬁﬁw&jumu
owmsnl Euanmssrydeylugnefiazldnaainms
Usrifiu svypuAvsznauiifieonisusadin muum
TrgUsy vAmMsUszdfiuiiseomsuszdfiunmurinsly
uazRBANAIMIEUEN USeLiiuAUiIveh (formative)
uazuIaUsELUKE 153 (summative)
nfindnsovan eRansonfeuudn
Weafurd “guuuu” Adeude v “raud”
wariansonfensuteiainguss vAnsuszdiull
9911 uaziAIsMUsziiuoenidu ety wuan
flunanniaifeanguuuunmsussdfiui azdpolidnbin
fusuuuulaguuuunily (model free approach) Tme
BuFRINMaEen “DeNgULL” MUssiiuiving o
wadaden “guuuy” sy ynngusUuuuns
Usziliudu Foiuin nduguuuumsussdiuiiionns

°
. : :
® (Uh3auun2 nsniAU - SUdTAU 2550 )
o

°

s~ ulalAu3B1Buszuy (system decision-oriented
evaluation - SD model) 7tiunsldisi3uszuiia
ma wetioya 19 wwATTudselesiionsin Ty
AuAtavfusmansediduianisdnuladu
“nguguuuuniie” 7 wlarenisusvidinlasunis
mumsAnulutiagiu wardofiasontesUuuunis
Uszifiudidaaylungusuuuomsussidud  fdiui
Ju wUUNT9USELEU context - input - process - product
%38 CIPP model ¥®89 Stufflebeam & others T
“suwuunile” i wla wsnzdansomnudislrls
1 ummNifuSnsliusznoumasinWatsszuu Ao
vioamsMouay Wemsimualase o Wionsih
WUFIR wasiionisnuniulasenis 8o eandauriu
wARMsUssduwuuysannMsiidoeiinig Sulues
m33n% (logic model) MuvvsvAUsznavYpslAs9INTIEDN
Wu 4

inputs) IANFFULALMTUINISUIDNTLUIUNIS (activities

U Ap wudunIedavullou (sources or

and services or process) HAWAR (outputs) SuLduna
YoynsdRRanssuuarn1susMsiinalaensosadiin
$ulA59N15 wazNaaWs (outcomes) SuUdUMANY
Wy avevisanudsuudseiiiiatuyans
UAN3 YT UL “sAN UBNINBUAUSENBY AT
4 pyAUsEnay Aundnudl Tnussliuduenadmun
poAUsENBUAY 1y auAUsznaufutiadumuusn
(external factors) Buiidninalpumsusinlasunis uax
maﬁmummauﬁamwa\ja\jﬁﬂﬁznauﬁm LAY 917
yrRaMiedoy I35usndoya wasinowt msunis
Useidiu (Jusi (218ws 589 39904, 2550)
wanammanmsliBafatuiugluuulaguuuy
wihsuds mstmupgUwuumMsUszidiunis AMdefonay
Wuuselvmishedu Fofiumstid “nsuszifiuwe
N9ENU” (impact evaluation) 5y RUFULYDY  UWT0
ATl wa Aau dopzfinw (2528) Mfiudn N9
Uszifiuazdulifiny wysel windulaidl nsuseiiiv
wanszny Wavanazli wnsnusnAuAuiEsouny
Tasunsle wiu Tasumsiineusu mnbifinsuseidiu
uahfEnsumstineusulsihenaruiwiorinued
T unsufumoudelifieeln Advly 1w1sousn
AasnAwiRssypsnsinausulsiay Wusiu uananidu

= o =

goflwmwa U YuAUBN nadfie MSUTNTBIANS



Tuttaguulsrdsionisusmslauaudsan (holistic) By
aAARDITUWALZYBY Senge (2000) LAw3iunig
WanneeAnITuienIsSeusiuiunms™ur tzndgm
WaUsulge amnsalldusgfianisfnedradu
nwsa ladwen U wWwRyafuewiAanswam
JuBwmuiFuso9y Ubben & others (2001) way
anRXBoiufiAuzay Hoy & Miskel (2001) 7ilEwan
ANuLunytesruuduinainisuszifiuaud
U3g"BWRYBIBUANTT
NN T Yurena lvueeiil us
“sUnuunsUseHUBIsEUY context-input-process-
product-impact: CIPPI” faifunsouusadaviialu
M3y wzudagdignanivguuuu CIPPL 3uw Wi
Fewmmai uadvimnsiwasdusUuuuiithaulay
sUuuuifingusy sAie “mein wladesyuy” an

Usunnvosmsysediv

n19UszY 5 Uszian #s 1) n1eusziiuuiun
(context evaluation) tWoN5HR ~WAFIUNITINIUAY
WIDMUUAIRYYNIE (planning  decisions) 2) N9
Usziiiutladedaudn (input evaluation) N19HR~U
Tasunsfimualase $19m3a21950uuusmfiney
(structuring  decisions) 3) N19USLLHUNTTUIUNG
(process evaluation) o156 " ulalun1sluld
UJURA39 (implementing decisions) 4) n13Us¢idiu
HASWS (output evaluation) o196 WlaieIiy
mawSsuulasvdonsiovenenseguriodnlasons
(recycling  decisions) Uag 5) N1sUsElUNINIENU
(impact evaluation) n156A " wlaRyITUAIL “WUS
(relationship decision) YBIHANTLNUIOTI A A TouaE
Tsimande fumeuInuagnoay s nolunwd 2

dsvianvesnsdadule

mM3YszdivuTum (context evaluation)

n1sdadulaion1319uHY (planning decisions)

> F—
P Py ﬂ Vo, . . v = A o Y . ..
matszaiutlatotlowdn (input evaluation) maadulaiesivualagaa s (stucturing decisions)
R v s g A o P . .
M315zEIUNTZUIUMST (process evaluation) [ misdadulafiotiliifiiA (implementing decisions)
~ o ) 4
MIUTIUNAANT (product evaluation) msdafuluienuniu (recycling decisions)
-
Myszliunanssny (impact cvaluation) msdaduluioganuduius (relationship decision)
>

i 2 SUKUUNSUSEUEUSEUY context-input-process-product-impact

1 upnIBUWNARUTEMTITumMuALzdaswasilsat] 195mus

TumsrthsduuumsussidiuBossuy context-
input-process-product-impact Tulgiwen1939y Tu
Miruzvsfieudiui fidumshanudnlalignem
foimgusy vAveuNIUSluwingUSEIY BdziFiuil
AIsANwILIARYS angulAvafun1sUsz fiuunae

Uszinvidushy e lifidufinuliBonns] (theoretical
sensitivity) izl ‘msfmuausziiuiiensusziiu
fwang U Mo

NSUNISUSLIHUUSUN (context evaluation)

[

Atudostmauluingusy vATURelilS 15 wnad

o
9
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azifusrlemdsonisdn ulafvaiunsnoununis
mﬁﬁwummgwmamﬂm\imi (planning decisions)
FouunAnEonquiffismsinAnsiiede
WNARAEITU MWLIRRBUBSAMS uaMguansmny
(goal - setting theory) st
1) wnAAdedy AwndausvAns
(organizational environment)
Tumsusmssednmsiu fuimssoy

WEYMU NMzUIREaNBYANTT 2 anwuzAD 1) Ny

windounely (internal environment) kY 2) N1IY
WIRNDUNBUBDN (external environment) TneyAnIS
szhiamdwens oridundwennsuyuduasi yly
wywd (Tadedowdn) anszuviilvaindr ( nae
WIndENMBUEN) ANTHAzAANTTUIMMaUEBLLaY
Tupodnis ( amzwindounely) suszhly wawdn
wiamauinaisisoms (Hadudeussn) Bufuins
fovdsr ufanssufialiussqanyemneiifiounis
AN 3

Y ¢
ANTITHIRNDNNGUBNDIANTT

¢
ﬁﬂ?ﬂ&’!&?ﬂgﬂijﬂ1ﬂiuﬂﬁﬂ [1RN]

niWens Hanas
o =4
W SIER T ATZUIUMS flavn W30
- —p —p \ . P -
k2 X
Tiils Houth wasulas flauseon nsyIng
ne 1‘

18171/ B BTN IV ﬂ']'J%LL’J[ﬂs’\gllEJ%Jﬂ'l%Js[uLLE\]%ﬂ'lEJuE]ﬂE]\iﬁﬂ’ﬁ

MMIZWIRFBUNBUBN (external environments)
ninefy Wi nMeuand sHansznuBLy AYsD
MaU3NTeeAmMS §1 2 dnwaly e AMzwadewsily
(mega-environment/general environments) Wag

MzwIndauliey (task environments) 5ufi [ng
amzwdewihll fhusznsumemaURsuwlasly
20AUSENaY 5 Fufiag 'awanTevusraauAnsasil Ae
fumalulad fwpswgia funsdisouszngmne
FuTmueTIN “9RY (WU Aude fAuRR Al
USTRFIU WOANTTY wudldunieUszning uay
dnwgnegfim »d Jwsiy) wazsuprudy na
(Bartol & others, 1998) uag AzuIndanlueu
UsznaumsiiaduySendumouanaurnisfidiua Aty
samsn "Wlamemsuims wu gnf §uinis guds
ngungnIsiiey mswmwwaia WOuiy e
windenmailinaliguimadae@nyiinssitigm

°
® Ui3auui2 nsnoAu - SUAW 2550 )
®

yaupyAMS Wi Jonidsatunszuiumsiidliunis
s ~wla st wiualass $ueeAns sUkUUMS AUAY
wnzgUuuunsdudiin (Wusiu (Hellriegel & Slocum,
1982)

nMmzwIngaunaly (internal environments)
el nngiluiimsvegmeluosinis U9ASY
Fundn Taus9INBIANIS (organizational culture)
(Bartol & others, 1998) UsznaumIgA Ity  WNAgIY
Anude U owieulusydnsatiosiuiu Buay
liARwgAnssufifing "AysoUse " nBnanuAn1s
Fwunlsidu 3 fu Ao 1) il v Susienisuseg
AVENEBYAMS (direction) 2) fufluwsvansluasAnis
(pervasiveness) 3) mufinulusurnislinisyausu
(strength) & mulFifiuirTmusssupoAnIsoIaaviing
Tumouinsayse " nBuauaauAns nimusIaiy
0L Susian1susIgaminy wwsnaelaente uay



Tsuniswausy agvlsfinmy Tmusssuo1a uualu
Ul ynTausssusiuduiuwsvaiy Hufiveusu
Wil [3d "9b 3UN15UTIRIAINEBIANS WAL TRIuETTH

Alsiduiunwsvasuazldiduiivausuenali uwansenu
wnidn ldhazdumeuanuionivau (Barney, 1986)
AN 4

IATHYNY

malulad

P o

UINT

i

v o
ﬁﬂ}Wl!’)ﬂﬁﬂNﬂ1€luﬂﬂ“?‘1ﬂ

(general environments)

mszﬁama:ﬂgwmﬂ

anageItam

(task environments)

AIRAUUNATIA

amvnadeumelu
M3 TAMHEIINDIAMS

(internal environments or organizational culture)

&
ANNLYD

s
ATUYY

Farusssudiny

ngumMTidio

ST G LRI

ﬂ’l‘W‘?i 4 U AY NTWIRFDUYDIDYANTS

2. uMIURIRjsULIY (goal-setting
theory) §mmauiil Ao Locke & Latham (1sfislu
Bartol & others, 1998) lngl UBAINNART NS WILA
anjunsneiisusnfiamunisiendunisgelalid
MsUUReU (performance) 71 FyUsymiawily [ag
AT FauasnsTvuagnsoisneiiadunisgulaly
msufiRnwiutueyfuaayenefirvuatiuin
Adnuwaefivene wieslasid Ao Anuewnzianzas
wazdowalsd Anuivny A wnsavhliussawals
ATAEIRUTUNT19RAUBYBUANTS URETIVMURLIATUY
GRRFRIEE

AT “RINNIE” MINNOUINITIINUR
vt SAnsvnuReiumi “Saguse o

@njovsnevaslpsents = Teguse ghzaulasunis)

9
2
v o

g el uiornuviny AN ATy wRzdnuoe

ftvovamjumnevdetngusy uh ielfduyszlum
samshluivuadunsaulumside ashe 15e Ry
YpaRuMNE3 TAgUsy wAknatulu Taseiiu
soil (Alsal  195mue, 2539)

1) ey Sndsinsliidrnumneaey
jovanevdeinguse uA vanuatsaraminy sl
Wu 1) wanefs “sAiseAnisyevivazussai
2) wnefo ATsonenie ATEfifieennsluauiam
3) wwwfiy Fonrwdie avaauisuoifisulfiin
HadwdINNINIEh 4) vsneds dennudin el
fowavudisioenisainnissiuwaumufinmuaty
5) wanefo IavneUanenowia uiimeTsazlian
fuluptnpn annsusnaEemssiuianssulaia
nysuwily 6) waned  azluswiARTiauAnTs o
w1y wazwenewdiagliussafo 7) wanefle  nne

( 215 1SUSIMSMISANYY Undngnaguauinu ®
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hedisiaenistuswian Ashvsjorioaslilfumdal
\Juasdloforimunia Boaniaugsiieg Ul
anyjovneviaingusy oA vanefo Hauu HadnS
“ofsjonTe nzdeens “siimavislEiAntu Iy
Unemedisiesnislfiintuluouian a1nn1ssiiu
Aansaulafianssuvile o amsjovanevdeinguss oA
Fusinuietiaefumi Aty 3 A A9 KR BUIAR
uazfanssy thide wauuuwiiranislnAntulu
awiAn  wi " uiashlfiAnuaouiutunldfesen e
Aansssdusiseedy uarianssuiisouiuiiuaziood
mMauasih nlsifinnsUseyin liaafnuas s

2) AN Y eevnevEeinguse oAl
AN YR Ao 1) Lﬂuﬁﬁ%ﬁWIUmWiﬁwwum
weuiy wlih ng seleu lunsufuflignaas
wane u 2) WuiPihesAnis nafe yayuviuny
winTngusr vAazidugavuiy aiiefiynauly
auAmMsshemavisliiintu Bufousinynnausiazau
TupoAnsasfimuAnfiufiuansieii wAgayue

& a

winTngusr vrvasaurmaandudntdufiagyibinnau

=~ P~

Fwana Tay 5ed Tanududunileduiiisatu

9

a wua

fimaimwseulatuiazufoion  Welitufineg
3) I wiavthegulaypnralupuAnisldufuRouls
othsiiUse “BnmwiistimanzamjonevdeingUss oA
sgvhliypRamatulins v mupeidwhesls vie
azls duamihlifanudolauazsiulalunsufoRom w
efitlguiduLinainnisviuiul wisnazdnie
nyjomnevdeingusy oAt dunanlunisfinrson
wAtymsemuesld 4) Huiugiueeemsnssany
Fuwm  WavandefuitRoulsnsulsidnlauas
vousuluTmgusr Ak fiaz tunsavihoumumhd
AwsuRngauldpgoliud Tanudud szlums
fsonusudquoly eandouiu aumsel Tasld
Snwiwatiungvioszleufiseiuuularmunliagy
AR ssanduiuRousielningusr vAidu
wmlumssifiweiues 5) Wunarinnsg
Tglunisauaunisfmfineueasavinisli Tag
nnsohieansUFTRUTRRTuSsNUSBY
Wisuiuraouim e fomuinguse of

3) anwnuedii anfunanendaingusy o

o o

ARdanunziel Wy 1) Asiiau wWusiuay

® Ui3auui2 nsnoAu - SUAW 2550 )

v ¢

ADYNIFUBDYBYANTT LREAITIL U HU DARADY

fugngomnenioinguss sAlusysiuil ond1 vufe
yumnendatnguse vARmmuRdunlslfiainnis
AN IirEanyuvsnevdeinguss vAvawmhigu
Tusesiu v Wedieldangomneniatnglsy vAlu
sesiu_uniifnlse una “15e 2) axdeelFsumssensy
wiaiuspannieiieidoy Soazildaaumsne
vzaTnguse wAtu 15a Aoty Tumsdmihamsvny
wioTngusr vAmsli wnBnlupuAnisdian s
e delhdundnlatuyndie Juilvensu waz
wanruldgnaes 3) fanudulls Tailsmmustu
waguRoursesoilugauni Weufohuds wnen
ussawnaldl 4) pasfidnwmedimiy aziosly unse
gnawiulusuinfionsy vislideiullaw 1wnsn
vl 5alinaluszes “ug mastinny wm uwaly
nwnuefl_owe wmas ety sihihauarasla
fUfURvm 5) Arsszyliogedmauuazidilade
ldlgdeumanmueindonshanudila Geavdqwli
fufuRtvangnte wazufuRemluTuum Ry
WSHFIVTINVHIMATIN WASONIAIRANLARUSY
missusesmlFoeufiud
nsvunIRgunsnevie inguse yAvey
Trsomsdunasaiflovainnisfine anzwindou
minliAny azwindeudeuld 1w1samvun
anyjonev3etngusy vAvaulassnshAlE Bean
nsouwaAall Ihly ‘Uszifuiensusedu amy
wIndauiiain “ulanuniugnyumnsueelasonis
fvnisUsziin dWeraumoindt  nwwanday
muusnuaznislulutaaguduguls (what is)
anndooiunguanslnsen1siimuun3nuns
AUSUa3angaywelndn (what should be)
nstinsUseisiuiaduilaudn (input evaluation)
{ivespudmauhdmgusy eAdalils 15 wneAfiay
Dudszlewdsansin “wlafvaiulase Srev3ans

195U UUNTI9AENTU (structuring  decisions)

=

FolpeiluaznanTunswensuazianssumssdiuey

=

fajolrussgamjomneuasiansenis MsluuaAnfiagg
Anwmiaudhlauazhingsde wu msdmiilasens
WUURI919 JR uws (logical framework) Bolw

foAnieaiunsfiansanng wiusiBowmnuazua



sywihvaegumneiumssfinemlulasens wwfn
\Aeafun3weInen19u3M15 (4m’s : man, money,
material, and management) ot
nafiwnAnM3ImilAsunsuwuy Log frame
T#suBnENaINLIAREDIAIIN WS “Unw
WL URzlATeMs” e AuBafii TAsunisviien
azliusngegediud szlnebifinny “wiusiulase
nMadu WeRuwsus S suNLTIBY Wiletuly e
Ha WSaupulasen1suiieg  fasiuiuudiazdu
shnalfiinAn Sl udouaulusesuf
LonPu U nunarwAnBesseivvesinglsy oA
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(hierarchy of objectives) 3 9¢siU fin 1) TanUsz uA

J¥U_0 7 (ultimate goal) 10U IngUsy vAvBILHWIIY
oKy 2) TngUse UATEAUUIUNATY (intermediate
goal) WJutngusy vhvaalasens uaz 3) Tgusy o
Tnds (immediate goal) {Wuingusz vAsziuaoway
Trsums TnvunfazBunaoufiinduainnsufos
swmulasensfirmun Sldingusy vAnuadaay
TAsyms Glsasl  155muy, 2539)
N159RYIASINISUUY Log frame [5i4f11e7
WIANAREBYTEAUTAgUSE eAsona N lE TR Ty
Uszlow! raliifinnssumnna “wiusdefidnsoemm
Tmmsnduuy 4 x 4 vy 16 Yoo Hemsed 1

mIzdInyves n3eavuanim

Tnsants USinamenamn

o f ¢ 4 Y
Hangruuraawgasuuas N@u‘hﬁlﬁgﬂﬂ‘lﬁl@nﬂm

1y

&
AIBIN

o i e PR
mqﬂﬁzmﬁmmgmu wioatanud i aues

HIDURUITY MBI AU B

HRHUNTU

A o =8 8 < a 4
UUAUNONTIVTOD mmmwamzmmﬂu

o 3
ATTUTUIVVOITANYY FLUZENINNUHUNTD

VBUHUNTBUAUIIY RN

o s A o P
’mqﬂizmm}m ATDNIARIIUTUTIUO

A & o v A o gy
HUDAUNONTIVAOY N’e)u'hamaumazm‘lw

Tasems PHINeYes IAsIng anwdA S B IRANIY UFTQIANUIUB WU
YyoilnTIms UIDUNUNIY
HaaARaIuIN yiavesra i 1§a1n unauilonsnaeu Qoulvdfafezild
Tasems Tnsems waa1H RTINS VFTYIANIYD
Tasemis

= o . P as =)
AINTIUUASNIWYINT m1ds1w Ems vie

gl lulasams ameneudue WA

WA

oA =
HHDUNBATINTBUNIS

Helundazfang Ty

Souludhdgieei

P
UVITGROTUIVIINNT

o A qoamy
ﬂﬁ'ﬁ‘VHLWBTﬁQQWﬁQTU

5197 1 nIpuuinHa “wius lugumsown3nglumsdailasumsuwuumsy uwme swa

N199RYTATUNITUUUAITIY Wt URad
AasuieAautioin luiitasinonans wiazdiu
UselmdansiiinszuunmsAniiamsimunuseiiu
Tunsuszdiulpsonms Tu wiiafuwnin Ay

W UHRIEWISRYwIBYBslASIMaTunSens
wazfanssudiaglflulnsonis” 31 Tunshien 1ee
"ATYs 1nussaRslugaeis 16 douiiy dauazuss
9% Faly HeeihinsiessiRTe wwe wee

wazATgNABsupdayasse Wazidunuazsounoy

oy Tngawizn19msIa suA “uiusBumnwalu
W (vertical logic) Tngnaformauanuuassiy
F10819l5 (how) i vhagnulsFeazussquamugansny
Arvunly AnauiilafAe nswensudafanssuiiay
sdnenlulasens wazanshdessnuainaiuiiu
vu Tnedsroiudwily (why) wu vhluSesosls
nSwennvdeRanssuiu Husy Semnnneuiilsan
INSABUAIHRINULAYR 1Lz NS W TUUURTTY
vEaiAY WiLSBownnsail Ak Redl niwens
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wBaRanssufimuunlFlulasonstudnnm “wiusiu
angjovneraslasums ynhlUufuRnas ‘vua "usa
soangunnyyasiasunsiy  Bovanay uwn o
wasonsd i {39y unsoashlulfifussuufndio
NARITNTIANY UWE UHATEVIIRLIMINEYDY
TAsomsfiunsweinsuazianssuiidlulpnsenis oy
WnIzgzuUAnAgITunITRymaIudaundulyun
TENTIOUNIRILALULLINEY  waETEUTIAININT
atsls (how) wazvhly (why)
ANUIAAMIIAITATINITUUUAITIO 116
una (logical framework) [ahlU ‘Uszifiuiianis
Usziiutfadetloudhifionmssn ~ulaluay “uiuside
winKaszisanyumnyaslasunsiunswensuas
Aanssuildlulasens Wemsumowi Jadusuau
fusu Fwud gaunsal warsnunsdang SR
“wius Bumpratiuanyunuisvaslasenisiieels
msUSURAEBiImSweNnsvSaRanssueylsdn
N90iN15US L HUNSZUIUNIS  (process
evaluation) {ITeioudnEauidingusy ofialHls
15 wmAiarelunsin " wlaRsdumshlasens
TUHUAUR39 (implementing decisions) Bulmesialy
gy fynissfiufanssumuirivunly Jemi
Vindu wazdol wauue Wensuidami sy
wnARASANE vhaudhla wy wnAnfeadu
msumsiiamsiwasuulasi Tumsudmssiiosl
Ainmswdsuutay i nswdsuutasioezls §
safunsWRsuLURY alsthe uazdivuamuefians
YU " s unTURsuegelatihe el
wnAnThly msmvuausziiiulunsusesiu sl
mawdsuulay (change) 1INyIN1SUISYIU
THe1u77 WOun19duuds (altering) Tuwniingsu
Trsy 510 nIzUIUMa APy uasnRawsuag
9ANT UevinuAdiuin mswRsuwaedumisien
AUAIIUTRNTSY (innovation) UMsYIuALIY 1Tu
AN wandiaznulas ulneg 16 (adaptability) uaz
vevnufdiug mswasusUaedurnuudanyg Tudg
(novelty) (Razik & Swanson, 2001) 8&19[5fimy Simsek
& Louis (1994) [lsaenaludeudmaiin wlath ns
wWlsuudasluaednis wusde nswRsuudasly
naguiiAl (paradigm shift) 31nnszuImFEiilY
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nszunsiedlu visluEacuaslnss o Tamsssw
mzfh wazunum uyena Junssuirdid
Snunzrunuazlinasary Saldnnn uus
mawdsuuwlavaziilsuiegelsvdeiiinszuiuns
Juothels winswfsuuwlasiinny Ayuazady
wsulsedou lHandunmswisuuuasiiidungan
maﬂ%mﬁwmﬂuﬁa 10y (self-renewal) w3LUUNAIIN
wwwsulpsen1sfim v usnetsadiey vSe1du
wasnaInmsususalelg wse nwwiRdeunBuand
wanselunniy stofliilasannlsedsuivinitugu
Tumstiuinis siosiorinGou gusy uaz “say 1y
ANNSURRYaUYBYlTsBuRarFaudRIRS uuLE YU
el dudivglulanuiveuinn uaziiie
Tnmsvimihdidduluegline  TsuEuuieazsioy
pIewtinde AwmaUasuuaumal uardnnSy
Tofinswasuwasauluisimman ms ms ou uay
BUANTT (Razik & Swanson, 2001) WREHUTTILHDY
Wugsauldianniswisuuvastululsoizou
(Cunningham & Cordeiro, 2000)
Fneurvasn1sudsuwtaviulssidewiy
dindulaly sednume AamswsuuUasludnuned
[F3uBvEwaantatanieusn (outside-in) ¥3031NN19
USINSUUULU 819 (top-down) waznisFuuutasd
fandwannadumeluuoslsuEuway (inside-out) 958
mﬂgul,LmeiU%miquahﬁﬁuuu (bottom - up)
(Sarason #19fylu Razik & Swanson, 2001)
wnRasanludnudyunils mawasuwasiulsedeu
WiRAINUWIINARY  (pressure) ffunanfe aw
wIndauUBNLazn 1Yl (external and internal
environment) N8l wwIRdauNBUBN WU ulvuly
LRzMTuWnSNuBweDssy Mswasuwlavlufuyuee
“spy nafinturasmaluladlnig msvenesuag
aodmny usu Tunsduoy owindeuneludy
usnnagifntiaeiunszuIuMSIIMSUIISTLIR
Usz ™ nBamw wu masmTuwla azdiin nsgela ns
fnsia~a 13 MAeatuuAu Wi MsUfUROUARN
WM MITBanaINeIL Nan1sEeuaylusysiusm
\{Jusiu (Lunenberg & Ornstein, 2000)
athalsfmulunisudmsiianisisuulas
nnszuaiEiii nezuwimilnidu avdoundey



AU~ orF U WRBULURY (resistance of changes) i
9190 aveaninWiuldashodnnevdalidnme Ju
“sipiuiiintulpyssanfivesmaFeuuUan uas
Wuoreaud ulvgfl 1mnunane1sunivie
woiinssswns uBnlusvAnis AfihniswRsuuday
aggpalinul Tadommondavdeaniivietioyae

sy~ erafunsRsuulaviuaudnis
Tnevfalushs TufAuzaoy Stanislao & Stanislao (1983)
Wi wmuo]mmﬂ‘\jﬁh\j q foll Ao 1) AN 97y
wazAunarn “uii (s 2) Aulilinela 3) Aruna
ABAINENRY 4) ANUNFBNIT LT E DIUNW
wavBaRuduAsluey 5) AMuneFEINNEULDY 6)
Auld aRRADYTIUTAUGTTUANLAYIBAITY "W LS
sywiongy 7) Anudaudsszrivdinswfsuway
fungudmeny 8) Anuldvneg wuEssnamse
M5N0uEY TuiANzYDY Razik & Swanson (2001)
Wi isan~siezifntulmiduezdussanausie
ANMEAGl uzLANYBgN U Harvey (1990) Liiu
J1ARan 1) n1swanisd uslunszuiung
Wasuwlae 2) mevianalselewifiazlfisuainns
Waruae 3) AN nlaadganuamsiazuuag
1y 4) ArudRudoruusi ouiliagidiu uay 5) sE6u
ns3uionswasuulavegluseiusn  aardauiv
WALzYeY Lunenburg & Ornstein (2000) M ufin
A 1) AN uN1sANAINADMIUIIAAIINEDINS
YBOUARR WU FIULATEFNR FNUATIN WRWEY “upy
sunsvensuiiuie Wusu 2) Anunasia ol

2

3) Aundsie “silRzAnAuApE ALy EnEwaile

ece.

4) Anundlunisusushanansuasinuefdog
5) Tasululase S1eevAnaiiy 6) Inswennsdnm
7) Pafudamnaysiuniisaiulinou
"W5UBIANIINIIN19ANEIEN Miskel &
Ogawa (1988) Wiu ussmALRy Tausssu eI
YBIBUANITN NS AN Jugy 53a7 Aysia
AsneENTiazraliiinn1swsuuUaesie s Tu
sgnien1adsuulavavinistiu wnlildaau
weneulng AuusTEInALaLTRusIsHBeANTLE
pdlauazdinnu “voanudmad v uananiy
fufigy s3A3MAINITRvenSweIns  AwWlE
U330 WILMS $euanAn Nsvenemsiuans ma

¥ paunsoiluly nisvIAwAIUYARING UaEM3
raspvuaungy (Jusiu wBNINUU Sarason (1990)
Wiwi mesvanudusumiloduieiiuecng uiing
Fzu olifiutony “WiussuRraiu wifivianu
Jfie Tudnsozvssmahonudungudiarslfiin
mawuway fdugy 59a7 Ay uaz Connor &
Lake (1988) fiifiudigl ssmsionislfuundavly
TseSpuffon1sealy 3 Ba0 Ao 1) Anwdhla
(understanding) 2) N58835U (acceptance) k¥ 3) N9
923 (acting) Tu~uilazAsuutaviu 3 Basom &
Grandall (1991) Wi widudgwmagy s3pions
WiswashilseEeuisst A 1) mafiihi lisailas
2) fuamandanuld wsafizuinsliiianis
WisuwUaeld 3) vianisinausuliiineglunis
USmafiamsiURsuuday 4) InsuSnsuuunaysu
s “omsanusiduimessiu s 5) Aulussdnisd
WaiievAnadulufitdyvivdoninusndufiazsoo
WasuuUas 6) lsuiFoudsly nansavhlvussgd

miRsUse ofuls war 7) Msinawasnswens

ee

Aim Jusi
Parkay & Hall (1992) na1afisunuimuay
fudmslunisudmafiontsudasuaviulseBeuin
unummsJugBay (initiator) azvilin1sRsuwday
dulvagrefinmunwuazdusunaldinnniunumly
sUuuudy Tapfanssy miufudmaiie du yuli
VinnswWisuuday S5 1) dnevAnslifidnune
Fasemswmun 2) Sfinsusy 3) BiFusneuaznns
qula 4) Aemuwa 5) §Ms~ o 1sfunsusn 6) vl
fimnunszivluEosiiaziasuuas uonanifudsli
AuiulEshe Tumstirgidnindt usassiu fusms
Foune e manauefiliin amiliEendt overcontrol
w58 mock participation Buifiun1sfl wsuilsade
{81 sawniuliaselafiasyniulufenisihlu ‘s
UURlhed aldl aueieniufisoswensumanitag
nw#t3end1 undercontrol %38 planning in the
vacuum Boidu nwiduSmslsimmmun “wiiagi L 59
winduleuussiovunluling Suis sunsdiaglaivh
T nsussanauisnsfl wsuniald wisnsdivey
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Ml 1) masviaRuERusEyNWUTURY svsNBYBY
TsuBen 2) nslidayadaundulilideome 3) Al
Wigafums euwszmsSouibifivone 4) fruni
wamiluuifisetal uslunswisuulay 5) AN
walaly awildusy 6) mesWmwvnuzdslidiome
7) Solvimy walu mwidueglusedu v 8) vm
s WU yuaneeAns 9) ussenmeduuuulaun
nuuude 10) amsvihiFduseuy Whiu sy q
wauauAn1s 11) {Ju vAnmusayana 12) 21A105
atniissweluEastiodiauaraudululaly aw
maol Tase $supgouAnsfiuiunumnsd (Static) 13)
mm@’ﬁﬂmtyLﬁammﬁﬁtyma%hnwmﬁm 14) Juy
AnmusiadmMThAluesdns 15) nslissTaianaly
mMawRsuuUausldfisaws
sy Ryt yhafunsRsuLU ey
Tussdmsvasiinismavaevimannamdeluid e
T lEnsgminuazsudfoosineg wanfu o
welumMsesueIean ivietosay sz
HWevaedud i “siesumaudsuuaman
1 nnsaevugldvnninmsiufiunsia Wi Fullan
(1982) wughsll 1) m98iiudeRIy 1Ayuay
Fudulunswleundas 2) mehliingusy vivde
AuAArsumMsWRsuasidrasaeiuisus
wazithlaly 1nBnupsosAns wazfluuymufiagyil
UsIRNAMNANNAA T 3) finslEAamen
DE1MAINYRIY WRr 4) AN 1W15afavshnng
wWasnuUasly ‘msufuils Razik & Swanson (2001)
Alitio. uouueldsuiife 1) sounsemindeimuns A
o wavAwdoenisay wBnluovAnis 2) T
WonmswasuwUaeiiduiivewsu 3) 1 wdnls
nazminuarduitunanazlfsuainnisiisuulay
4) "o 3umstl wswlunszunsvesmswasuulag
5 ‘o SuliiAsmswdsuuUavannaeluazlfnaunn
nianaeuen 6) “o 1sdoyafiivafiouiunis
Wit aelATugife oy wWuiReiu London (1988
§ufiolu Razik & Swanson, 2001) WitaL wauueldsoi
1) WiinmsUszdiudnensuaomswdsuutag s
e surlday aguny uRzANENTWYBY
1n3nAaunamdiuny 2) Waasanfiuinlas (who)
wazozls (what) aglisunansgnuanmawisuuyae
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3) 03wl sndndiuliiiniswisuwlaed
anudululsinenols 4) SamFuusnnsmismiiveud
VRINVIANY  WBNIINT Lunenburg & Orstein (2000)
Afido, wouuzsoll Ao 1) ‘o Sumiad udassiolu
msuNnLarnsURUR dermed nidudwessu
ATNERUSEYNAY URTARATINAYIR 2) IRTLUUNIT
fmsia~s 1enAalRsTonume M Rsuuay
“sitagifntuislumuuinuasmusy  uaznansenui
winwazliisu 3) melilasums du yuandudns
sesu v 4) maliuamauw enadutnguialilying
WeanRN19MBfY 5) NM9ESEUUNMTINOLELAR uay
6) Msldgrunaturulunsdifleisnsduuinduman

INUIARMTIWUABULURG " RBAIUNIS
WasuuUay uwaznsinyue " rafmunsiUlsuudae
sond1adedu Uil Ussiiuifianisyszifiv
nszuImnsfiensinuladn  dethlasunis ‘ms
UfURLE mslivswensuaznmsmdiunanssuduly
muAmualiviall  (MANUWANFIYSENII9NIS
UuRdsiuimantalilulasonis) fdgwmEe use
FunsRsuudaverlsthe uwasiifol unuurogls
Treifonisudtguivisevus " uraf1unis
WisnuUagh

N9INMSUsEHUNREANS (output evaluation)
Ve sosdmaui@ingusy ofiWells 15 wnAfiaz
#lunisin ~wlafvafuniswisuudaswianumia

=

YR UNSBIENTASYNS (recycling  decisions) &
TneiilageflofondnmisussiliunaiidiuTnglss oA
LRENAUIY (result - centered method) HothuunAnd
AasAnw ANl Wy wARNSUSINSIULUY
whiimgusy oA il
n1sudnisoukuuituingUse 9A
(management by objective: MBO) $in3y1n1svianeyinu
Tl AnamsneluiFuesingg fd Wu  Drucker (1989)
Wanuminei Jundnuesmsudmsiazdnliusiag
yppaldvheuLaziinusulinvausdiofidl 8
frvslunavheuswiduduey Tnneviheuduiiy
BuazhlfiinnisUse wsendieingusy vAway
avAnadulushsfiuazEeuioy 1 McConkey (1983)
TAnweng JwismsnuukuLaznsUssdiuaauy
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Buazfinahmuninglsr vhawizialiduinis



winzszaulfiduwumslumssiiiuwou Welkldne
vumelsuwnesTagusy vAvawhpe luuoued
Albrecht (1978) TArumsned1 DugUuuuwgiingsy
woufudmaiifounisAnwmauiaaiirmants farson
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WEEIEENNINT2Ys0Y YByRRRIWBIANS Y
W/ nsusspinguar sAffmualy Tasl 1unsnide
Uselem! wsmliudyrsnstunsufifnanssusiug W
wianfusiy Boo1e Ul msumsounuuil
Taguar vAduEasuoumatmuatnguss of sy
wih dalifudmssesusig 9 Safiaduuumsluns
nezvhfanssulidoianas iy ingusy gAndmun
Ty Taumsrimuningusy sAuaznseyiAanssuiy
msfl wswanyaanasiee luauAnis
meBupivIiumsUINsuwusiuTngUsy oA
fannuny Tufidasihamne wilasfuusslonisions
SrgszuunmsAndieshluldlhidudsslomisanis
fvunUsziiuiiensasifiulasenns sl Ry
funsunsuimslavdninguss oA § 4 fumou Ao
1) matuninguse ghuazmaTowny TRudusms
warfufURMuRTRgUse vATIuiUL§ITo 90U
MsUfTRuswAulneTRaFUAIIN R YRYSIUT
gy (priority) MUUATEHLIRIENAUNIT VLR
sUUIEHNn RaaRIUuiUANInIgIuNITUS IR U
2) MsuBUIKBYTHLARNSURARYULA U TR
\Dunsudslisuitvesuwnesdnnawihiniioguay
wnsaimueirguse vAlumshoseaues ey
waurlinslauazaudud selunmevihemlit sisid
sxfiavduaclinsiufonumdnuazuinsgiueud
aemsioduuuamslunmsuioRoiidulumaudh
MNIBIINYBIBIANTIT  LRedudmisniauiazlm
Usnwwn3aidlofuiuRoiusoons 3) nsneia sy
wazui leusudgumsujifvimegefiszuy  10ums
p9a suhn Ao el i asihinniley
Wipoln waedl “vlanersusulquus b ussaiagusy of
vdauhmnefineld uaz 4) msUssfiunaey Wums
UszifiunauuiidiuingUse ofuasnaey (result -
centered method) {u 1Aty Tnefivdnuazismsuse
\Wunaoudt Wy foll 1) fusziliuuazdlisunis
Uszifiunaoiuazfosnoinguss oAuazdadulunis
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FOTIUAN NSIVBINAL Warn1TuA Lty
whnnneTssewg fuoofufiRom 4) [ Tmgusy oA
waznaud uiuszduannninisiiasuuumie
\pEBovEny 5) nsghidanaciuiy sl 33 uag
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wFoswiu  eluszazimuninguss sAuazsewe
Useilunaeu
NNUIARMIUIINIUKUUTIIRg U oA
sronanathusi fuselemisenaimuadssiiulunis
Usyifiufiamsnaumnuiitaautiuin uaawsfiingu
Dulumugajsmneaaslasenisfimanil undoy
diwols duasnsiiAntuuenuiionnfimeanioaglssn
the anndeufivsla Sl wauuzimIsURsuwaY
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yaukansznueiim A Tsuaslipants onouan
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Understanding and Shepherding School Culture:

An Essay Review

Qili*

Elbot, C. F., & Fulton, D. V. (2007). Building an intentional school culture: Excellence in academic

and character. Thousand Oaks, CA: Corwin Press. Pp. 160

ISBN: 9781412953788

Henry, M. E. (1993). School cultures: Universes of meaning in private schools. Norwood,

New Jersey: Ablex Publishing Corporation. Pp. 253

Most scholars in educational administration
have a common, almost intuitive understanding of
school culture; however, there is not yet a clear and
consistent way, to define it in the field of education
(Maslowski, 2006, p. 9). Not surprisingly, people of-
ten use the same words to describe different things or
use different words to describe the same things in the
social settings of schools. This underscores the
importance, on the one hand, to conceive and
understand what school culture is. On the other hand,
since many educational researchers and practitioners
believe that a school’s culture has an impact on almost
everything in the school, they have been striving to
create and shepherd a desirable school culture. As
such, there is ample reason to believe that the two
books, School cultures: Universes of meaning in
private schools authored by Mary Henry and
Building an intentional school culture: Excellence in
Academic and Character authored by Charles Elbot
and David Fulton, should be among the few ones

worth reading, chewing, and digesting.

ISBN-10: 1567500234

Henry’s School cultures is an in-depth
ethnographic study of two private schools, St
Catherine’s and Waldorf school, which are located in
Southville, a rural community in the southeastern area
of the United States. By means of this anthropological
approach, Henry interpreted impressively the
meaning of the norms, values, beliefs, rituals, and more
in the above mentioned schools, turning descriptions
into interpretations. As Henry phrased, the purpose
of this study is to describe and analyze the cultures of
these two schools (p. 229). Specifically, it is intended
to answer: What cultural meanings do the schools
create (Henry, p. 4)? By observing and analyzing daily
routines in the schools, Henry identified distinctive
cultural patterns. Moreover, by providing a richly
textured, insider’s view of what goes on in the schools
from a variety of research and commonsense
perspectives, Henry succeeded in making the obvious
and making the obvious dubious, thus stimulating
our thought about the nature and meaning of a school’s

culture.

* Associate professor in higher education and educational administration at Beijing Normal University. He is an associate editor

of the Journal Frontier of Education in China: Selected Publications from Chinese Universities.
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There are eight chapters in School Cultures,
each constituting a discrete study focused on an
aspect of the schools’ culture. When coalesced, they
afford the reader a new perspective on the role that
the two schools have played in developing their school
culture. Based on the data primarily gathered through
observations, supplemented with formal and informal
interviews, video transcripts, school documents, and
self-as-instrument notes, Henry unrolled a panoramic
view of such overt cultures as rituals, celebrations,
and leaders, thus uncovering a hidden layer of
cultures encompassing values, norms, and meanings.
The salient part of this study has been orchestrated
into five interconnected domains, each representing a
major component of the school culture. A careful
review of these cultural ingredients will probably
orient our insight into the mission, value, and
philosophy of private elementary schools in the United
States, illuminating the meaning of both visible and

invisible school cultures.

Understanding Dimensions of School Culture

The Historical and Social Dimension

School cultures can be better understood in
their historical and social milieu, which seems to be a
basic assumption of Henry’s study. A comparison
between St. Catherine’s and the Waldorf school in light
of their historical and social background has partially
elucidated their current differences. St. Catherine’s was
founded in 1955 and it merged with an elite college
preparatory girl’s boarding school in 1970.
Historically, as college preparatory schools are known
for their academic excellence, elite clientele, and
reputation for getting their students into prestigious
colleges (Henry, p. 59), academic excellence is,
therefore, one of the school’s two major goals, with
emphasis on the academic, rationalist, individualistic,
and competitive ethos. In addition, as it is one of those
private schools founded in the 1950s to counteract the

desegregation efforts, its mission and clienteles are

°
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fundamentally different from those of public schools
and other types of private schools. Most school
children in St. Catherine’s are from affluent family
background and the average combined parental
incomes are in the neighborhood of $80,000-$120,000.

The Waldorf school, in comparison, is less
prestigious and less academic oriented. Dated back in
history, the first Waldorf school was founded in
Germany in 1919 and it was grounded in Rudolf
Steiner’s anthroposophical teachings. Currently, there
are about 170 Waldorf schools in the United States. In
Henry’s School Cultures, the Waldorf school under
study was founded in 1982 and it was basically a
progressive school. It follows the tradition by putting
more emphasis on spiritual growth than on cognitive
development. Under the guidance of Steiner’s theory
of student development, the school teachers have
employed romantic, emotional, aesthetic, or creative
science, rather than rational, objective, empirical
science, as a major instrument for teaching. It
advocates less materialism, a return to nature as an
alternative to the depersonalization, fragmentation, and
alienation of humans from nature in an economy and
consumer-driven culture (Henry, pp. 147-49). It
primarily serves the middle and upper class social
strata. Parents of most school children in the Waldorf

school have an estimated income of $25,000-$50,000.

The Philosophical Dimension

In Henry’s words, St. Catherine’s has claimed
a dual goal of academic excellence and character
development. To realize these goals, specialists have
been assigned to teach discrete subjects of courses and
they frequently measure students’ learning results with
tests and exams. Teachers and administrators network
nationwide with competitive schools and associations
“to keep abreast of new ideas and monitor itself against
competitors” (Henry, p. 92). With regard to character
development, St. Catherine’s emphasizes manners,

conventions, along with moral values such as fairness,



objectivity, honesty, openness, and independence. The
purpose for reiterating the importance of good
manners and conventions is to teach students how to
fit in with social conventions. Morality, along with
academic excellence, is regarded as the mission and
foundation of its educational philosophy and practice.
In St. Catherine’s, the Honor Code, the dress code, the
daily ceremonies, and the weekly chapels manifest
themselves as the school’s pursuit for students’
character development.

The Waldorf school, by contrast, has adopted
a “holistic model” as its educational philosophy. This
model emphasizes interconnectedness and harmony
with nature and less materialism. Its teachers strive to
transform education into an art in order to educate
the whole child---the heart, the hands, and the head.
As such, it advocates for its students an aesthetically
enriching life in harmony with nature (Henry, p.17),
which is clearly visible everywhere in the Waldorf
school, such as the rustic cabins, the school bell, the
natural toys, and the classrooms devoid of computers
or any other modern equipment, to name a few. The
philosophy to develop the whole person is reflected
from the way how learning activities are organized,
how artistic forms have been used in the evaluation
system, and how teachers greet their students every

morning during the school days.

The Curricular Dimension

In Henry’s words, St. Catherine’s has adopted
a rational curriculum which has well served its major
goal of college preparation. This curriculum is
textbook oriented, with strong boundaries and subject
specialists teaching different subjects of courses. In
addition to alternate unit teaching and unit testing,
students are formally evaluated four times a year. In
all grades except for the kindergarten and the first
grade, a hierarchical letter grading system has been
used for evaluation. Apart from academic learning

activities, St. Catherine’s has also endeavored to instill

in students a sense of collaboration and competitiveness
by encouraging students to participate in organized
team sports and competitions.

Unlike St. Catherine’s, the Waldorf school has
adopted an integrated and largely oral curriculum with
interdisciplinary studies and weak boundaries. Instead
of relying on textbooks, computers, and other modern
equipment, it emphasizes the role of teachers as a
warm, live, thinking, feeling human being whose duty
is largely to foster their students’ spiritual growth and
intellectual development. As such, arithmetic is taught
by means of music, rhythm, dance, poetry, and/or
writing; moreover, a teacher who teaches arithmetic
also teaches other subjects of courses and stays with
the same class of students for up to eight years. Every
year, the school sends to the students’ parents two
evaluation reports, with one report written in the form
of a painting, poem, story, or letter about the child

and the other in a written narrative form.

The Ritual Dimension

The rituals of St. Catherine’s are primarily for
academic and character purposes. The daily ritual of
Pledge of Allegiance and the singing of “America the
Beauty” is to implant in students a deep sense
of patriotism; the lesson ritual is to cultivate
professionalism; the Chapel ritual is to convey a moral
message; and the meal ritual is to train good table
manners. The Waldorf school’s rituals, however, are
very different from those of St. Catherine’s. Its
philosophy to return to nature is clearly imprinted on
the poem recited daily by its students and teachers in
the morning ceremonies; its all-natural vegetarian lunch
indicates its attitude to embrace nature; its
womb-shaped classroom symbolizes the maternal role
of the teachers; and its practice of eurythmy, an art of
movement that attempts to make visible the tone and
feeling of music and speech, is symbolic of the school’s

soul-searching quest.
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The Time and Space Dimension

Time is conceptualized differently in the two
schools. St. Catherine’s is seemingly moving at a faster
pace than the Waldorf school. Its electric bells ring
seventeen times each day to remind students of the
time to get ready for class, for movement from class to
class, for recess, for lunch, and for other routines. A
school day is thus divided into eight forty-minute
units signaled by the repeated ringing of electric bells.
By contrast, the pace of life in the Waldorf school is
gentle and restful. There are merely two main lessons
for the first two hours every day signaled by the
ringing of a hand bell. Likewise, the content of its
main lessons changes only once every few weeks. In
terms of space and classroom buildings, St. Catherine’s
is suggestive of wealth and spaciousness, with rolling
fields and solid brick classroom buildings that are
bright, spacious, and elegant in design; nevertheless,
in the Waldorf school, the rustic wooden cabins are
used as the grade classrooms which are located five
miles away from the kindergarten and the nursery
school.

In sum, Henry provided an exhaustive
description of the culture in St. Catherine’s and the
Waldorf school, with a multi-dimensional portrayal of
their cultural constituents. The structural layout of this
book makes it all the more cozy and pleasant to read.
Henry is very considerate by separating the research
methodology out of the salient description of the school
culture. Readers interested in tapping into the culture
of private elementary school can further expand their
horizons by choosing to read the eight chapters while
others enthusiastic about ethnographic research
methodology may choose to read the methodology
part for various purposes.

In retrospect, Henry’s description has accorded
us a fuller and richer understanding of the universes
of meaning deeply embedded in US. private schools.
Although such interpretations can neither generate

universal and politically salient theory of explanation
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nor yield the one true description of the social settings
in schools, Henry did succeed in calling our attention
to the critical impact of underlying assumptions on
school climate. By contrasting St. Catherine’s rational,
formal, modernist worldview and epistemology with
the aesthetic, personal, postmodern approach of the
Waldorf school, Henry actually posed such a question:
In the face of an industrial model of schooling, what
educational alternatives embody a desirable school
culture that best serves our values and beliefs about

schooling?

Building an Intentional School Culture

Interestingly, Elbot and Fulton seemed to
provide some clue to the preceding question in their
book, Building an Intentional School Culture:
Excellence in Academic and Character (2008), which
is about what school culture is and how to shape it.
The latter differs markedly from the former in that,
instead of interpreting the meaning of a school’s
culture, Elbot and Fulton developed a lens framework
to understand and shepherd an intentional school
culture energizing and life giving for all concerned.
As bulk of it is dedicated to shaping school culture
with tools, the theme of how to shape school culture
clearly outweighs that of what school culture is.
Likewise, since Elbot and Fulton grounded their
argument in the belief that a school’s culture has a
significant impact on everything associated with the
school, it is reasonable to believe that, in actuality,
they make a point of taking the initiative on the part
of school leaders to create a school’s inner reality or
culture rather than to leave it to chance.

In the real world, however, due to the fact
that many educators do not intentionally shape their
school’s culture because they feel that they lack the
tools to do so, a school’s culture tends to haphazardly
unfold, sometimes in response to parental pressure, a
principal’s personality, and/or educational fads (Elbot

& Fulton, p. 2). To address the issue, Elbot and Fulton



offered their tools, strategies, and implementation plan
to build an intentional school culture.

The four tools they provided include the
school touchstone, the Four Mind-Set Model, the eight
gateways, and lessons from fields outside of education,
of which the school touchstone is claimed to be a
central tool. As defined on various occasions, the
touchstone of a school is actually “a short statement
that expresses the core qualities--both academic and
ethical--that a school community seeks to develop in
its members, and it serves as a guide for daily thinking
and action” (Elbot & Fulton, 2006; 2008, p. 2). The
Mind-Set Model comprises four models prepared for
teachers, students, parents, and leadership respectively.
The eight gateways are as follows: teaching, learning,
and assessment; relationships; problem solving;
expectations, trust, and accountability; voice; physical
environment; markers, rituals, and transitions; and
leadership... Based on the plans, tools, and strategies
introduced in the book, Elbot and Fulton demonstrated
how to build an intentional school culture.

Overall, as Henry enhanced our understand-
ing of the meaning of school cultures, Elbot and Fulton
raised our awareness of the role that educators must

play in building a positive school culture. Basically,

Henry used an interpretive approach replete with
descriptions or interpretations while Elbot and Fulton
adopted a prescriptive, functionalist approach grounded
in the assumption that an intentional school culture
must integrate shared values, beliefs, and behaviors.
Understandably, Henry’s study was more concerned
with the cultural-bound frameworks of particular
schools but less with generating universal laws or
all-encompassing explanations of school cultures. By
contrast, Elbot and Fulton looked more closely at schools
in terms of their contribution to the adaptation and
adjustment of the total social system. In their mindset,
the intentional school culture should be able to facili-
tate the essential transformation between life in the
family/school and life as an adult in a modern, urban,
industrial society. In the same vein, Henry was more
interested in finding out what is going on in specific
schools in order to discover meanings for the
participants while Elbot and Fulton seemed to be more
enthusiastic about empowering schools as
organizations. Despite all these differences, the afore-
mentioned books are clearly complementary in nature,
emblematic of a variety of ways to understand and

shepherd school culture.
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ABSTRACT

The major purpose of this study was to determine policy recommendations for the systematic
operational effectiveness of the “Roi Kaen Sarn” Educational Service Areas (ESA’s). A secondary purpose was to
examine recommendations for improving the ESA’s policies including qualifications, selection process,
authorities, and overall responsibilities of the Educational Service Areas Committee. This dimension of the study
included an investigation of potential problems within the structure of the ESA’s and guidelines for solving
them, determine the quality of administration of schools in these areas, and determine policy recommendations
for systematic effectiveness in operation of the Educational Service Areas Committee.

The study entitled, “A Case Study of the Group of ‘Roi Kaen Sarn’ Provinces” was divided into two
phases. Phase 1 incorporated a draft of policy recommendations from 3 questionnaires administered to
(1) Educational Service Areas Committee members, (2) full-time officials of the Educational Service Areas, and
(3) school administrators and teachers. Phase 2 analyzed policy recommendations by holding group discourses
and meetings with qualified personnel.

The following policy recommendations resulted from the study: (1) The period of 2 years in a position
should be changed to 4 years. (2) A committee member can be in the position exceeding two successive periods.
The conclusion was that the periods in the position should not be determined. (3) There were problems in
practice for authorities in directing, supervising, establishing, affiliating, or dissolving basic educational
institutions in the educational services areas. (4) Each office of Educational Service Area should determine clear
schedules for meetings with the Educational Service Areas Committee, for example, meeting once or twice a
month. (5) For problems and guidelines in solving the problems of operation according to the roles, regulations
concerning the committee should be issued clearly in written form. (6) In practice, the office of Educational
Service Area presented the issue to the meeting while the committee members only perceived them. (7) The
Educational Service Area Committee should generate cooperation between the community and schools, and the
Offices of Educational Service Areas in order for the community to develop a sense of belonging and to have
roles in administration and school operation. (8) The Educational Service Area Committee needs to develop the
promotion and support of educational management of families, community, private, religious, and professional
organizations, and other social institutions which would provide education in diverse models in these

Educational Service Areas.
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Instructional Leadership: A Survey Study of

Banfang District’s School Principals,

Khon Kaen Province, Thailand*

T
Jintana Srisarakham**

Abstract

The purpose of this research was to study the instructional leadership of school principals in Banfang

District, Thailand, using a survey study approach. Data were collected by using a 5-level rating scale

questionnaire from 234 informants in 37 schools, conducting in-depth interviews, holding focus group

discussions, and taking photos. Quantitative data were analyzed to obtain means and standard deviations. It was

found that the instructional leadership of school principals was rated at a “high” level on the whole. Considering

each aspect, ranking of their perceptions were in the following order: vision in management for keeping up with

change, searching for new knowledge for application, initiating innovation for instruction, and applying

information technology and communications for learning reform. .

Background

Education has always been a major process
in developing the qualities of humans. Human
qualities affect society and promote progress within a
country. Thus, educational management with a quality
orientation is very necessary. The Constitution of the
Thai Kingdom, 1997 called for education to be major
tool in developing human beings by creating equality
for everyone. It also allowed people to have equal
rights in obtaining Basic Education of not less than 12
years. According to the Thai Constitution, it affected
the National Education Act, 1999, which was the law
for determining clear educational direction, and the

educational institute as the most important in

decentralization of educational institutes in higher level
as School Based Management (Rung Kaewdang, 2002).

According to research studies from many
countries, the administrator’s leadership is an
important factor for helping to promote educational
reform. So, various countries have implemented
strategies for desirable characteristics such as
Australia and New Zealand in determining the
administrator’s function clearly that “the head master
had to have adequate capacity especially in managing
the learning program for students, and efficiently
integrate the existing resources” the same as Singapore

in giving an importance in developing the headmaster

* Paper accepted for presentation at the 2008 Annual Meeting of American Educational Research Association (AERA)

New York, 24-28 March, 2008.

** Ph.D. student in Educational Administration Program, Faculty of Education, Khon Kaen University.
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in creativity and applying innovation for excellence of
students (Rungreung Sukapirom, 2001). Besides, there
were research findings in Illinois in the USA
regarding over 500 headmasters, which found that
successful administrators should have been leaders in
their teaching (Kittima Preedeedilog, 2002).

Thailand has tried to develop school
administrators with academic leadership characteristics,
knowledge expertise, vision, ethics, and morality,
persistence and intention in developing organization
with excellence in educational management for
students as other countries. The Office of the National
Educational Committee specifies the selection of
principles who are capable of providing academic
leadership with regard to the following five areas:
1) include vision on educational management for
keeping up with change, 2) include leadership in
initiating innovation for instruction, 3) promote
information technology and communication in
educational reform, 4) include self reliance in academic
development, and 5) include searching for new
knowledge and adjusting throughout the time. In
addition, the Office of the National Educational
Committee specifies education based on School Based
Management (SBM) that the school management has
to focus on academic work as the major work (Rung
Kaewdang, 2001).

According to those major roles, they had to
include academic leadership and truly implement it.
However, in the past there was an attempt to develop
the quality of education for Thai children. But,
according to the results of the Educational
Assessment, it was twice found that the quality of
Thai children were not as the National Educational
Standard of Thailand and were inferior to civilized
countries both in Asia and Europe. This showed a
failure of Educational Management in Thailand
without giving an importance to academic management
truly. According to research by Rung Kaewdang, most

administrators did not give an importance to

°
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instructional work. But, they gave an importance to
general management work and financial and supply
work. The second order was the building and site
(Rung Kaewdang, 2001) in addition with research study
of Teera Roonjareon (2002) regarding the conditions
and problems of educational management and
administration, most administrators give little
attention to academic work. They spent most of their
time out of school.

According to the Educational Quality
Assessment of the Office of Khon Kaen Educational
Service Area 1, there are three districts under
responsibility : Muang District, Pra Yeun District, and
Banfang District. Owing to the result of the National
Test of students “Banfang District,” found that it was
lower than standard. Based on such assessment, the
school administrators of Banfang District needed to
review their educational management. It was very
necessary to have academic leadership of “the school
administrators of Banfang District” as information in
planning for development and determining guidelines
of development. It would affect the quality of teaching

and student’s quality in the future.

Research Objective

This research focused on studying the
leadership of school administrators in Banfang
District under the jurisdiction of the Office of Khon
Kaen Educational Service Area 1, Khon Kaen
Province, Thailand based on five aspects of a

conceptual framework as follows.

Conceptual Framework

Leadership in school related literature - As
a process of exercising influence, a way of inducing
compliance, a measure of personality, a form of
persuasion, an effect of interaction toward a goal, a
means for negotiation of power relationships or a way
of behaving.(Smith & Piele, 2006). Weber (1947)

separates charismatic leadership from position-based



leadership and promoted the belief that leadership
was more of a consequence of a set of human actions
based on emotional power that engaged the support
of others (Solomon, 2003). In education, Sergiovanni
(1984) identified multiple dimensions of leadership he
termed “leadership forces.” These were technical,
human, educational, symbolic, and cultural forces.
Inclusion of the educational force was significant and
typifies early differentiation between the leadership of
schools and that of other organizations. Murphy &
Hallinger (1992) noted that, in the 1980s, principals
needed to become curriculum and instructional
leaders if they were to coordinate local school
improvement. This dimension of school leadership is
termed instructional leadership (Blas?,1998; Gupon,2003;
Lashway,1995, 2002; Murphy & Hallinger,1992;
National Association of Elementary School Principals,
2002).

Instructional Leadership related literature -
Neil (2003) mentioned that instructional leadership
needs to acknowledge that within schools there are
multiple layers of instructional leadership, not just that
ascribed to principals. McEwan (1998) referred to seven
steps to effective instructional leadership:1) establish
and implement instructional goals, 2) be there for your
staff, 3) create a school culture and climate conductive
to learning, 4) communicate the vision and mission of
your school, 5) set high expectations for your staff,
6) develop teacher leader, and 7) maintain positive
attitudes toward students, teachers, and parents. The
instructional leader has a sense of purpose and broad
knowledge of the educational process and learning
theories. An instructional leader has a passion for great
teaching and a vision for what schools should be
doing for children. He should have well thought out
answers for three fundamental questions about
schooling: How do children learn? How should we
teach children? And, how should we treat subject
matter? Jones (cited in McEwan,1998) referred to

characteristics of instructional leadership: know and

understand theory, philosophy of curricula, 2)
understand teaching methods, 3) support using
innovation, 4) be outstanding for teaching, 5)
enhancing the excellence in academics, 6) focus on
student centered approach, 7) supervise and monitoring
(Kaiser, cited in Sroinam, 2004)

According to the above theoretical approaches,
the researcher synthesized them and determined they
would function as a conceptual framework for five
aspects of leadership: 1) Vision of educational
management in keeping pace with change,
2) Initiation in Application of Innovation for
Instruction, 3) Application of Information Technology
and Communication in Educational Reform, 4)
Potentiality in Self Reliance in Academic Development,

and 5) Searching for New Knowledge for Application.

Research Methodology

This study used survey research methods and
triangulation. Data were collected as follows : 1)
Questionnaire of 234 sample using Krejcie & Morgan
(Prayoon Asanam, 2001) determining from 555
population of school administrators and teachers in
Banfang District. Simple Random Sampling was used
in selecting the sample. The instruments were: 1) the
five levels of the Rating Scale, and 2) Questionnaire of
the sample’s perception regarding the school
administrators’ leadership based on the five aspects of
the conceptual framework. The questionnaire was
investigated for its content validity by five experts. Its
Index of Objective Congruence (I0C) (Nonglak, 1998)
was higher than .50 for every item. Its reliability
coefficient was .83 after a trial with 30 sample
respondents. The researcher sent questionnaires by
mail and followed up by phone after two weeks. There
were 198 sets, or 84.6%, of returned questionnaires.
Data were analyzed to find the means and standard
deviation. 2) The in-depth interview for 10
administrators and teachers by structured interview,

3) Focus Group Discussion for 5 schools, 5 persons

o
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each school, 4) Picture Recording of the school,

administrators, teachers, academic activities, academic

S Srmllng symm‘hv
E Early response

innovation, and others in schools with interviewing

the target group. (* See illustration below)

Conclusions and Discussion

According to the data analysis, the overall
image of academic leadership of school administrators
of Banfang District, was at the “High” level.
Considering each of the five aspects their academic
leadership rank ordered from high to low as follows:
1) Vision Aspect in educational management to keep
pace with change, 2) Initiating Aspect in Innovation
for Instruction, 3) Searching for new knowledge in
adapting for use, 4) promoting Information Techno-
logy and Communication use in Educational Reform,

and 5) Potentiality in self reliance in academic work

development.

°
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For the quantitative data analysis, it was rel-
evant to in-depth interview and the findings of Focus
Group Discussion as well as the results from Picture
Recording, found that the recent administrators
attempted in academic work more than in the former
time. Student-centered teaching was emphasized.
Students were focused on achieving balanced goals
between being “intelligent, good, and happy”. In the
past, rational of “the administrators and teachers
centered” and achieving goals and objectives “for
memorization and testing” as major things. Moreover,
most of the administrators placed importance on

building and site development.



Recommendations

1. The Office of Educational Service Area
and schools should focus on developing a paradigm
shift emphasizing the importance of academic
leadership of school administrators.

2. Information Technology and Communi-
cation should be promoted in Educational Reform
broadly and equally both in rural area and urban
areas.

3. Professional Development should be
applied with school administrators more by focusing
on self studying, applying tacit knowledge for fully

potential use, and sharing with each other.

4. Grounded Theory Study should be
conducted in schools with a model of academic
leadership for developing explanation and components
of Thai academic leadership.

5. Action Research should be promoted by
encouraging the application of academic leadership as
an intervention for creating change and participative
learning.

6. Research and Innovation should be
conducted that focuses on the academic leadership of

school administrators.
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Perceptions of the Roles and Needs of the School

Committee in Kranuan District, Khon Kaen

Province, Thailand*

Natthaporn Chinnabutr**

Abstract

The objectives of this research were to study the perceptions of school committees’ roles and functions,

and their needs for self-development in Kranuan District, Khon Kaen Province, Thailand. The researcher had a

total sample of 123 surveys. The findings: 1) The school committees perceptions of their roles and functions are

at 79.27% on monitoring school activities directed from regulations and policies of Ministry of Education, at

68.92% on supporting school activities, at 52.97 % on others functions directed from law and regulations

regarding, and at 37.57 % on authority concerning personnel management directed from teacher and educational

personnel law 2) The school committee needs all four skills of self-development, as are at 77.51% on academic

matters administration, at 70.94% on general affairs administration; at 66.39 % on knowledge about budget

administration, and 57.45 % on knowledge about personnel administration.

Background

According to Section 39, Chapter 5 of the
National Education Act of B.E. 2542 (1999) and
Amendments (Second National Education Act of B.E.
2545 (2002), the Ministry shall decentralize powers in
educational administration regarding academic
matters, budget,personnel and general affair
administration directly to the Committees and Offices
of the Educational service area and the educational
institutions in the area. And, Section 40 stated that in
each institution providing basic education, there shall
be a board supervising and supporting the
management of the institution. The board shall be

comprised of representatives of parents; teachers,

community and local administration organization,
alumni of the institution; Buddhist monks and those
of other religious institution in the area and the scholar.
The number of board members, their qualifications,
criteria, nomination procedure, selection of
chairperson and the members of the board, term and
termination of office shall be stipulated in the
ministerial regulations. The principal of school shall
serve as member and secretary of its board.
According to Section 38 of the Ministry of
Education Administration Act of B.E. 2546, a School
Committee has the following functions: 1) Monitoring

school activities directed from regulations and policies

* Paper accepted for presentation at the 2008 Annual Meeting of American Educational Research Association (AERA),

New York, 24-28 March, 2008.

** Ph.D. student in Educational Administration Program, Faculty of Education, Khon Kaen University.
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of Ministry of Education, Office of the Basic Education
Commission, Offices of the Educational service area
and the need community and local, 2) Supporting school
activities, 3) Authority concerning personnel
management directed from teacher and educational
personnel Law, 4) Others functions directed from Law
and regulations regarding.

In Education reform procedures for whole
school development, school committees are very
important in supporting whole school development.
There is the school councils’ role changing from just
giving advice and help to the school to participating
in monitoring and supporting the school administration
process and in whole school development. In the past,
school committees in Thailand have had no success in
their responsibility in participating in school
development according to much research (Pratip Khon
Tat 2002, Boonkert Kornjalern, 2001 ) The problems
are that 1) the school committee has had a minority
role in giving advices to schools; 2) school committees
themselves have not had enough time to develop;

3) school committees don’t understand their roles and

responsibilities and don’t have knowledge of
education, and 4) Schools do not have regular meeting
schedules.

Moreover, research results by Jinnapat Saisri
in 2002 revealed that school committees in secondary
schools in Educational Area 6 of Thailand need to
develop themselves in knowledge and administration
skills related to school based management.

Based on the above discussion, it is very
important to study school committees’ perceptions of
their roles and functions and their needs for self-
development of schools in Kranuan District, Khon Kaen
Province. It will be useful for improving school
committees’ skills so that they can more effectively

support the improvement of the whole school.

Purpose and conceptual framework

To study the perceptions of school committees’
roles and functions, and their needs for self-
development in Kranuan District, Khon Kaen
Province, Thailand, the conceptual framework shown

below was used:

To study the Perceptions on Roles and Needs of School Committee at Kranuan District,
Khon Kaen Province, Thailand.

Monitoring school activities directed from
regulations and policies of Ministry of Education,
Office of the Basic Education Commission
Offices of the Educational service area and the need

Perception
of Roles and Functions

community and local
Supporting school activities

Authority concerning personnel management
directed from teacher and educational personnel law
Others functions directed from law and regulations
regarding.

Academic matters administration

Needs of Self-development

Budget administration

Personnel administration
General affair administration
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Methodology

This study used a survey research method.
The total population consisted of 369 school
committees from 41 schools in Kranuan District,
Khon Kaen Province, Thailand. A sample of 123 was
selected by purposive sampling from 3 committees in
41 schools. They are chairman, principal as the
secretary of committee, and any committee.

The researcher created a questionnaire and
had the content validity, the format, and wording
checked by three experts. The questionnaires were sent
to the entire sample, and the researcher got a 100%
return rate. Data analysis consisted of computing

frequencies and percentages.
Results

The purpose of the research was to study
committee members’ perceptions of their roles and
functions, and their needs for self-development. The

results are presented in the following.

Perceptions of Role and function of school committee

Results related to knowledge and understand-
ing of the roles and functions of school committees
was that 118 school committees, or 95.93%, know the
roles and functions of the school committee by the
whole and for each item:

1) Monitoring school activities directed from
regulations and policy of the Ministry of Education
are at 79.24%, by the knowledge of school budget
suggestion are at 94.07%.

2) Supporting school activities are at
68.92 %, by the knowledge of suggestion and advice
on supporting strength community and create school
relation with other institution in community and local
are at 83.05%.

3) Others functions directed from Law and

regulations are at 52.97%, by the knowledge of others

functions concerning with school activity directed from
Law and regulations regarding are at 71.19%

4) The finding of supporting activity is that,
for the last year, 28 school committees, or 22.76 %,
have never been trained or attended a seminar. Some
95 school committees, or 77.24 %, have been in a
seminar. 94 or 98.95 % of those 95 school committees
were trained by a public agency, while 1, or 1.05% ,of
them was trained by a private agency.

5) Most schools have their own methods to
know their roles and functions by brainstorming at
the school are at 86.18 %, document informing are at
41.46%, Supporting knowledge activities are at 15.45%,
and other methods such as document study are at
5.69%, and commanding are at 3.25 %.

School Committees’ Needs for self-
development

Knowledge and skill

School committees’ need of self- development
1) in academic matter administration are at
77.51% by self-development on organizing school
environment, learning process, source of learning and
local wisdom leading to education administration
quality improving and developing are at 93.50% 2)
in general administration are at 70.94% by self-
development on school activity improving and
developing accordingly with policy and plans of the
Education Ministry, Office of Basic Education
Commission, Office of Education Area and the need
of community and local are at 79.67%. 3) budget
administration are at 66.39% by self-development

on organizing personnel school plan are at 74.80%.

Method of self- development
The finding was that most school committees’
method of self-development is visiting the best

practice institution or school are at 82.93%, training at
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school are at 52.03%, training at hotel or other place
are at 26.83%, and self-study are at 26.03% and other
methods are at 1.63 %. For methods of self-
assessment, most school committees need the practice
performance are at 87.80%, knowledge testing are at
39.02%, no assessment are at 9.76%, and other
methods are at 0.81%.

Recommendations

1. Recommendations to school commis-
sions
1.1 School commissions should study
law, regulation which is their own function for good
advantages of teachers and educational personnel
12 School commissions should study
school public relations by sending education news to
the community in order to make them realize that
education is very important to local, community, and
society. .
1.3 School commissions should search
knowledge and education policy continuously
14 School commissions must love and
be loved, share ideas, and be ready to present their
opinion.
2. Recommendations to principals
2.1 Principals should give some budget
resources for school committee development and should

include this in the school development plan.

2.2 Principals must provide open climate
management, and school committees can exchange ideas
and try to make schools be learning communities.

23 Principals should provide an
opportunity for exchanging school committees’
opinions and participating in administration processes
based on their function.

3. Recommendations to Office of
Education Service Areas

3.1 Office of education areas should
support not only personnel, budget but also methods
of creating knowledge and understanding in function
for school committee seriously and continuously.

32 Office of education area should
include problems of school committee performance
under its jurisdiction to the Office of Basic Education
Commission yearly.

4. Recommendations for further
research

4.1 Research to study the perceptions of
roles and functions of school committees in the whole
province should be done.

42 Research to study methods of school
committee development to be competent in doing their

function should be done.
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Curriculum Management for Special Education in

Thailand*

Jaturong Tanasrilangkul**

Abstract

The objective of this research was to study the level of work practice, problems, and guidelines for

solving problems with regard to special education in Thailand. A mixed method of survey study and multi-case

study methodologies were used. According to the survey study, it was found that the school curriculum

management for special education in Thailand was in “moderate” (mean = 343 standard deviation = 3.56).

According to the multi-case study of two schools, it was found that the management conditions of both schools

were similar by focusing on Basic Education. The most important problem was that educational management

still lacked a focus on special education. The most important guideline for problem solving was to manage and

to develop a core curriculum for special education.

Background

The National Educational Act 1999 in section
10, space 2, specified education for all with disability
in physical, mental, intellectual, social, communication,
and learning, or physical disability or cripple or those
who were not self reliant or lack people to take care of
them or are underprivileged. The government had to
provide those people their rights in obtaining
facilities, service media, and other kinds of
educational support. Consequently, every kind of
disabled people had their own rights and opportunities
in obtaining education at the basic level (The
Sub-committee for Selecting and Classifying Disability
for Education, 2000). According to a statement of the
National Educational Act 1999, the policy of special

education occurred for managing education for

learning disabled people. The major thing for
educational management included the educational
curriculum. The educational curriculum was a
collection of all school experiences for children.
Therefore, effective educational management consists
of good curriculum management by supporting teachers
in achieving curriculum objectives (Jantranee
Sa-nguannam, 2002).

In managing the special education
curriculum, there were some characteristics similar to
management of the general curriculum. Some parts
were based on different conditions of educational
management. The management of special education
was flexible and adjustable for appropriateness based

on the differences of related context. Its basis was
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policy in special educational management including:
every disabled person who wanted to learn, he/she
could learn in order to increase rate, improve and
expand the educational service for all disabled
persons and provide better quality (The Sub-
committee for Selecting and Classifying Disability for
Education, 1999). So, curriculum management for
special education had to implement efficiently to achieve
those objectives. The objective of curriculum
management was to improve students, since
curriculum management was in different aspects which
were necessary for living and being able to live
happily in a society based on individuality so that the
educational management could be able to efficiently
improve students (Ruji Poosara & Jantranee
Sa-nguannam 2002).

According to those rationales, the researcher

had the viewpoint to study curriculum management

of special education in schools. The population was
the schools managing special education in Thailand in
order to study information in the level of work practice,
problems, and solution guideline, curriculum
management, which would be beneficial for
developing special educational management in the

future.

Research Obijective

The research objective was to study the level
of work practice, problems, and solution guideline of
curriculum management of schools managing special
education in Thailand regarding four areas: the study
of learning strands of curriculum and curriculum
management, the development of the learning process,
the learning media/source, and the measurement and
evaluation of learning, according to the conceptual

framework shown below:

The Study of Learning The Level of
Strand of Curriculum and Curriculum
Curriculum Management Management
Curriculum in School
Management
Eflt Schpol The Development of
anaging Learning P "
Special aring T rocess The Problems of
Education in Curriculum
Thailand The Learning Media/ e i
Sources *
The Solution
The Measurement and Guideline of
Evaluation of Learning Curriculum
Management
Figure 1 : Conceptual Framework - sources: Jantranee, Sa-nguannam. (2003), Poosara, Ruji and

Sa-nguannam, Jantranee. (2002) and Odden, ER. (1995).
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Research Methodology

The mixed method of survey study and
multi-case study were used in this research. For the
survey study, the population was 1,785 school
administrators and teachers. Yamane’s proportion was
administered for a sample of 320. A 5-level rating
scale questionnaire was used to study the level of
work practice, whereas a set of open-ended questions
was used to study the problems and solution
guidelines. The 5-level rating scale questionnaire was
verified for content validity by five experts who found
that the value of Index of Objective Congruence (IOC.)
was above .50 for every question. To compute
reliability of .830, the questionnaire was tried out with
30 subjects. All questionnaires were sent to the sample
by post-mail. After following up for three weeks, 78,
or 87%, of the questionnaires were returned. The data
were analyzed to obtain means and standard
deviations. The values of the means were interpreted
according to the following : 1.00-1.50 = “lowest”; 1.51-
250 = “low”; 2.51-3.50 = “moderate” ; 3.51-4.50 = “high”;
and 4.51-5.00 = “highest.” (Bunchoom Srisa-ard, 1994)
For the multi-case study, in-depth interviews and
documentary analysis were used to collect data for
interpretation from two schools managing special
education including Srisangwan Khon Kaen School

and Khon Kaen School for the Deaf.

Research Findings & Discussions

The Level of Work Practice : According
to the research findings, the quality level of work
practice of curriculum management was in “moderate”
3.56),

showing that curriculum management of special

level (mean = 3.43 standard deviation =
education still was not as successful as it should be.
The Office of National Educational Committee (2002)
conducted research on following up the implementation
based on the policy of special education management

for disabled persons. Suggestions were made for

°
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determination and promoting special education
management in various aspects so that the
implementation of special education management was
more efficient. According to the research findings, the
project or extra curricular activity were managed to
promote learning based on type of student’s disability,
showing that the importance of learning promotion
according to one’s ability was recognized. It was
supported by the Office of Trang Educational Service
Area 1 (2005) reporting the outcome of special
educational management for the issues regarding to
activity management of students’ learning
improvement. The teachers organized the activity
management plan of each student individually.
Moreover, Srisangwan Khon Kaen School (2006)
reported the implementation of special educational
management in the issue of managing project and
extra curricular activity that the students’ development
activity was performed.

According to the research findings, the
teachers improvement was performed such as training
and sending for being trained or a seminar so that
they should be able to manage learning activities based
on the special education curriculum. Results showed
that there was an awareness of the importance of
personnel development. The teachers themselves were
learning resource person with regular self
development. Yu (2003) pointed out that the teachers
had their needs for self improvement. Self
improvement was an entering to be trained in
educational management for stepping to professional
teachers which relevant to the study of Gilert’s (2003)
statement that professional teachers would be very
important persons in developing learning management.

Another research finding was that the
environmental conditions were analyzed and school
conditions were assessed for determining vision,

mission, goals, and desirable characteristics in special



educational management. It was an important
process in curriculum development. It could be seen
that there was preparation for readiness in
educational management. It was supported by the study
of Odden (1995) specifying that the school
management would be effective, the vision should be
clear regarding mission, values, and goals regarding
to the expected result of students including
relationship with guideline of curriculum management
and instruction.

According to the multi-cases study, the
curriculum was based on the major policy of the
National Special Educational Institute. The curriculum
was administered based on the Basic Educational
Curriculum. It could be seen that the awareness of
importance of educational management based on the
policy of National Educational Reform with viewpoint
very disabled person who wanted to learn, they could
learn in order to improve and extend the service of
educational management for disabled persons
thoroughly and with better quality (The Sub-
committee for Selecting and Classifying Disability for
Education, 1999).

The Major Problems : The important
problem was that in recent time there was no special
education curriculum in learning activity management
and students’ learning skill development. Wichit
Boonlert (2000) specified the problems of academic
management in part of curriculum management and
application that the curriculum wasn’t adapted to be
congruent and appropriate with activity management.
The implementation of multi-case study also faced the
same problem--there was no specific curriculum for
learning management. Besides, the recent curriculum
focused on content rather than improved skills of
students. Special Educational Management lacked
direction. It showed that the curriculum was not
adequate and lacked effectiveness in improving
students. The problems from the questionnaire were

relevant to the problems from the multi-cases study

and supported by Jesdapon Gannakam’s study (2002)
the the implementation conditions and problems of
inclusive education of exceptional children in Primary
School under jurisdiction of the Office of Khon Kaen
Educational Service Area, found that the
implementation condition consisted of major rational
in adapting curriculum to be congruent with the
educational management. But, the problem of
curriculum was found regarding to the efficiency of
adapting curriculum to be suitable with the
educational management. Moreover, the Office of
National Educational Committee (2000) stated the
problem of relevant problem of the instructional
management focusing on content, lacking of skill
improvement and combining practice with real life.
Specifically, the students with different kinds of
disability needed to be improved their necessary skill
rather than focusing on academic content.

Another problem issue from multi-case study
was regarding to quality of teachers and administrators.
There was no collaboration and unity in moving the
school education. The major school responsibility
focused on the Educational Reform. Teachers and
administrators had to collaborate with sincerity (Rung
Kaewdang, 2002) especially the administrators. If they
lacked of leadership, it would affect school
management movement. Tisana Kammanee (2001)
specified that the most important problem obstructing
learning process regarding to the administrator and
school were: 1) the administrator didn’t pay attention
to work improvement, lacked of knowledge and
understanding of Learning Reform, lacked of good
relationship with teacher staff, and lacked of
democracy in working.

The Solution Guideline : The solution
guideline of lacking of suitable curriculum in special
educational management was that the core curriculum
of special education should be performed by the
implementation of the National Special Educational

Management with cooperating with the Office of

o
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Basic Educational Committee for being major
framework in educational management in Thailand
because the disabled children would have their style
of learning differed from general children. It supported
by the study of Boonsom Nawanukrao (2000)
regarding to learning of students with different kinds
of disability who used the same curriculum as
specified core curriculum. But, it was necessary to
specially adapt in order to be appropriate with
learning and implement to be relevant to disability
condition. Besides, the Office of National Educational
Committee (2002) conducted research in educational
management for disabled people, found that specific
special educational school adapted curriculum to be
relevant to and appropriate with teaching students.
Moreover, the schools in every jurisdiction organized
curriculum or extra curricular activity for preparing
readiness for students with different kinds of
disability. Therefore, the specific curriculum with
appropriateness for learning management was
necessary. It supported by the study of Levacic’s (1995)
that for responsibility of curriculum and instructional
management, it was necessary for school to organize
appropriate curriculum in learning activity
management. The school had to own capability in school
curriculum management with flexibility and could be
able to integrate it adequately in educational
management in school (Orrok, 1997).

According to multi-case study of school for
the deaf regarding to issue of curriculum
improvement, basic skill of performing one’s
occupation that one could apply after graduation should
be added. Morhman (1994) indicated that the activity
management for developing successful profession, it
was necessary to apply various strategies in
developing activity which would lead to student

improvement so that they could learn efficiently.

°
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Recommendations

11 The National Special Education
Institutions should implement the National core
curriculum.

1.2 The school managing specific special
education in Thailand should create network based on
type of student disability for collaborating in
determining guideline of curriculum management for
specific special education appropriately with
educational management.

1.3 The special education curriculum should
focus on necessary skill development for living and
add skill in performing one’s occupation which the
students could really apply in their life.

14 Parallel curriculum in school should be
applied for students with disability and different
learning ability.

1.5 Teacher staff development should be
performed such as training or seminar to
continuously promote potentiality in special
educational management.

1.6 Conference and seminar for school
administrators should be held both in level of special
education center and country in developing common
understanding of special educational vision and
guideline of special educational movement
dynamically.

1.7 The study of model of appropriate
curriculum for special educational management in
Thailand should be performed.

1.8 The study of guideline of developing
National core curriculum and special education for
specific type of disability appropriately in learning
activity management according to student’s disability

should be performed.
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His Majesty the King of Thailand’s Sufficiency
Economy Philosophy : A Theoretical
Framework for Implementation in

Basic Education Institutions*
I ————

Rattiporn Pathorntuwanon**

United Nations Secretary General - Kofi Anan

The purpose of this research was tol) clarify the theoretical framework for His Majesty the King of
Thailands sufficiency economy philosophy and 2) follow up the implementation in basic education institutions.
A mixed method of documentary study and multi-case study was used. It was found that the sufficiency
economy philosophy stresses the “middle path” as the overriding principle for appropriate conduct by the
populace at all levels. The theoretical framework consisted of moderation, reasonableness, and the need of
self-immunity for sufficient protection from internal and external changes. The institutions have implemented the
sufficiency economy philosophy to a great extent, both in administration and in teaching/learning; however, the
lack of effective policy and follow - up plans and not putting the philosophy into the pre - school curriculum are

significant problems.
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Background

Evaluation results found that the country
development in last four decades lacks balance, is
unsustainable, and is susceptible to the effects from
the uncertainty of external factors such as the
economic crisis in 1997. Also, there are economic and
social structural problems and deterioration of
natural resources and environment.(Sumeth
Tantiwetchakul, 2006) The Office of National Economic
and Social Development Board has realized the
problem; therefore, it has defined a new direction of
the country development focus on complement the
balance, sustainable and giving priority on people
participation in all level by the introduction of the
Sufficiency Economy Philosophy that bestowed by His
Majesty the King to his subjects through royal
remarks on many occasions over the past three
decades.

Generally, sufficiency economy philosophy

consists of 3 components: moderation, reasonableness,

and the need for self-immunity for sufficient
protection from internal and external change that aims
to enhance the spirit of citizens with conscious on
virtue, royalty, and intelligent and live with
endurance, wisdom, and circumspection for the
balance and ready for the changes in object, social,
environment and external culture. (Ministry of
Education, 2007)

Since 1998, the Office of National Economic
and Social Development Board together with the
Office of Royal Asset has set up the theory framework
development group for Sufficiency Economy
Philosophy to responsible for presenting guideline and
explain such philosophy principle in the economic
theory terms for the systematic understanding and
distribute to various the “Nationwide Educational
Areas Office” to publicized and to implement in schools
with sufficient economy philosophy as an approach
for education development and the concept to be used
in schools were demonstrated in figure 1 and 2,

respectively.(Ministry of Education, 2007)

Pillar organization in the driving moves

Office of the
Basic
Education
Commission

\ &
-
*

W Each the
organization plans
Election lhe‘ W(?rk.-’ the
tegi objective plan of
Commission

oneself ,and use the
resource of oneself

B Every pillar
organization totals
up the power propel
for exchange to

Private Minigory
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Figure 1 : Concept on using sufficiency economy as a strategy for education development
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Driving direction
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; contained
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Educational SR
H  Network institution cooperation
Working people network
group Develop appropriate w Seek for diversed
learning procedure conerete sample Development
based on
sufficiency
5 . economy
2003- the period of time propels 4 year - 2007

Figure 2 : Concept on implementation of sufficiency economy philosophy in education institution

Due to it initial stage practical confusion might
occur, therefore for the basic education institution
personnel to understand the sufficiency economy
philosophy correctly study on its meaning and
implementation guideline should be perform in the
institutions under the Office of Mahasarakhan
Educational Service Area 1 which the researcher, as
Educational Supervisor, responsible for distribution of
sufficient economy philosophy to institution personal
for the correct practice and direction and more

concrete practice.

Research questions

The following research questions were posed.
What is the theoretical framework of the sufficiency
economy philosophy? How is it being implemented in
the institutions under the Office of Mahasarakham
Educational Service Area 1, And, what are the

significant problems?

Expected benefits gained

Research results expected that the theoretical
framework of sufficiency economy philosophy would
be clearer, gained knowledge from practicing
experience for improvement and to be a case study of

other education institutions.

Methodology

This research is a mixed methodology that
consists of:

1) Documentary study to answer the research
questions about theoretical framework: 15 items of
handbooks, 32 items brochures and 7 literatures.

2) Multi-case study to answer the research
question about implementation and problems that
contribute to good practice obtained by purposive
sampling, 7 institutions with 331 personnel. Data

collection used triangulation method as follows:

]
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2.1) 5 level rating scale questionnaire and
opened-end questionnaire for 7 institution
Administrators, 25 Assistant Administrators, and 299
teachers (total 331 personnel in 7 institutions). The
rating scale part was investigated for content validity
by 3 experts with Index of Objective Congruence (IOC)
(Nongluk, 1998) above .05 in every question and with
reliability, tried out with 35 subjects, of 8.05. The
questionnaires were sent by mail directly to 331
personnel. After follow-ups at each school, 298 com-
plete sets of the questionnaire were returned, for a
return rate of 90.00 percent. Data were analyzed by
computing basic descriptive statistics, including means
and standard deviations. The values of the means were
interpreted according to the following : 1.00-1.50 =
“lowest’ ; 1.51-2.50 = “low”; 2.51-3.50 = “moderate”;
3.51-4.50 = “high” ; and 4.51-5.00 = “highest.”
(Bunchoom, 1994)

2.2) Observation form, consists of
administrative behavior of administrators, teaching
behavior of teachers, participation behavior of school
board members, and learning behavior of students.

2.3) Indepth structured interview of 7
Administrators, 35 teachers, and 210 students.

24) Focus group discussion, 7 school
board groups, each group 12 persons; and 7 teacher
groups, each group12 person.

(Note :
checked for its matching by 3 experts and found IOC

tools used in item 22-2.4 were
above .50 every item. Besides, the researcher was

allowed for audio recording and photo taken to

interpretation of data)

°
® Ui3auui2 nsnoAu - SUAW 2550 )
®

Conclusion and Discussion

1. Theoretical framework

Research results found that sufficiency
economy philosophy contained major components as
follows:

1.1 Main concept : It is a philosophy
that stresses the middle path as the overriding
principle for appropriate conduct by the populace at
all levels.

1.2 Goal : It emphasizes balance and
being ready for the rapid and wide changes from the
outside world in economic, social, environmental, and
cultural areas.

1.3 Sufficiency meaning : It emphasizes
moderation, reasonableness, and the need for self -
immunity for sufficient protection from internal and
external changes.

1.4 Basic condition : It is an application
of knowledge with due consideration and prudence.
In particular, great care is needed in the utilization of
theories and methodologies for planning and
implementation. At the same time, it is essential to
strengthen the moral fiber of the nation, so that
everyone, particularly public officials, theorists and
businessmen, adhere first and foremost to the
principles of honesty and integrity. In addition, a way
of life based on patience, perseverance, diligence,
wisdom and prudence is indispensable to create
balance and be able to cope appropriately with critical
challenges arising from extensive and rapid
socioeconomic, environmental, and cultural changes

in the world.



Economic/Social/Environment/Culture

Balance/Be able to cope appropriately

The middle path »w sufficiency

Moderation

Reasonablenes

Knowledge

elf - immunity

orality

Figure 3 : Theoretical framework for sufficiency economy philosophy

2. Implementation and problems.

Research results from the questionnaire
found that in administration aspect, the school
implementing the sufficient - based learning is
impossible due to pilot and moves were only for grade
1-4 even though pre - school study economy
philosophy in “highest” level (mean = 4.59; standard
deviation = .659) with defined in school vision,
integrated the philosophy in various development
project and encourage personnel to participate in project
operation. This finding goes along with the results
from the indepth interviews and the focus group
discussion as well as the results from the observation
form (and also the photos as shown next page*). In
addition, it found that most of target groups of the
study perceived the need for implementing the
sufficiency economy philosophy in any fields in school
with the main reason that it belongs to their beloved
king’s innovation as their saying that “For our king

we are willing to do anything.” Even though some of

them still were not clear enough about the theoretical
framework of the sufficiency economy philosophy and
also how to put theory into practice.

However, once considered the operation of
original affiliation which still far from effective, the
institution level practice is unclear. Therefore, it is a
significant problem for implementation which is
consistent with those of Onsuda Jareonrat (2000) who
found that existence, lasting and adjustment of
sufficiency economy under the changes of Thai
society depends on the clearness of the policy
formulated from original affiliation. This is consistent
with those of Keerati Ikkase (2000) who noted that
factors affecting the success of sufficiency economy
project in school is the cooperation and the clearness,
and consistent with those of Somsri Jinawong (2001)
who found that management process in sufficiency
economy principle also depend on internal and

external environment factors.

®
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Such problem condition also a learning/
teaching teaching problem even found the “highest”
level of practice in the school (mean = 4.75; standard
deviation = .678) by putting the sufficiency economy
philosophy into school curriculum and encourage
teacher and related personnel to implement in every
activity for truly practicable and evaluate the reality.
Even teachers themselves were satisfied with teaching
and students were satisfied with their learning.
However, because of the lack of follow-up plans, the

practice in schools will be unclear.

Furthermore, it was also found that the lack
of putting the sufficiency economy philosophy into
the pre-school curriculum and is to lay good
education foundation for childhood so it is the matter
that the original affiliation must do immediately which
consistent with those of Somsak Ladee (2000) who
found that there is a need for the policy and plan for
education learning activities that will be integrated

sufficiency economy philosophy at all grade levels.

* Examples of activities illustrating the implementation of the Sufficient Economy Philosophy in basic
p g p Y phy

education institutions (more photos for poster presentation)




Recommendations for development

1) With respect to policy, the original
affiliation should formulate the drive toward
objectives and goal setting; consider the plan, project,
budget, including giving advice to agencies and
institutions.

2) At the practical unit level, the education
institutions should put the sufficiency economy
philosophy into Education Quality Development Plans
and Curriculum which concentrate on learning from
practical experience and encourage sufficient living
and devote themselves for society and the environment.

3) At the operational level, school
administrators and teachers must emphasize value, faith,
and be inspired for sufficient living continuously
because “A good model is better than instruction.”
Sustainable development must begin by conscious

purpose.

Recommendations for further research

As a result of this research, the researcher
found several interesting points as follows:

1) the development of implementation
patterns for sufficiency economy philosophy used in
schools,

2) the development of indicators for
sufficiency economy philosophy used in schools,

3) factors effect the implementation of
sufficiency economy philosophy used in schools,

4) management pattern following sufficiency
economy philosophy

5) basic education curriculum management
following sufficiency economy philosophy, and

6) early childhood education curriculum

following a sufficiency economy philosophy.
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